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Statement of Purpose
for the Joint Postgraduate Programme

The postgraduate programme in Social Neuroscience, Social Pedagogy and
Education aim in the interdisciplinary interconnection and application of
Pedagogy and their relevant Neurosciences, with a focus on the interdisciplinary

synergy of Social Pedagogy, Education and Social Neuroscience.

The global academic community supports, now more than ever, that the
interdisciplinary approach is necessary to face the high complexity of our
contemporary inflated issues. Globally, these past decades there is a constant and
significantly increased interest in the neuroscience studies and the
interdisciplinary application of certain neuroscientific results in the pedagogical

thinking and the educational practice.

Below follows a brief reference to the postgraduate’s interdisciplinary

interconnected sciences and to its necessity and purpose.
A) Social Neuroscience

Social Neuroscience is an interdisciplinary academic field, focused on the research
and understanding of the ways the biological systems express emotions, beliefs,
and dispositions, interact, relate, behave and develop social processes and
structures, as well as, the ways these emotions, beliefs, interactions, relationships,
dispositions, behaviours, and social processes and structures affect the brain, the
neural system, and generally the biological mechanisms, changing their structure

and functionality throughout the human life (neuroplasticity).

Social Neuroscience differs from other Neurosciences due to its focus on the

“social brain” and the emotions, relationships and behaviours that creates.
B) Social Pedagogy and Education

Social Pedagogy emerged in the 19th century to face mainly social and educational
issues and dead ends. It has its roots in the ancient Greek philosophy of Socrates,
Plato, Aristoteles, Democritus, and Plutarch. Over the - almost two centuries -
scientific activity it has been linked with social justice, social responsibility, the
attempt of personal and social wellbeing, the educational and social improvement

and change, the social transformation, the democratic education, life-long



learning, and the dynamic and effective solving of complex and problematic

situations.

The “problem-oriented” approach involves pedagogical practices, utilizing the
interdisciplinary character of Social Pedagogy, the holistic - systematic approach,
the personal and group responsibility, the constant critical personal and group
reflection, the development of organised collective and collaborative preventive
actions, programmes and interventions, the systematic interactive and
transformative learning, through the research and action in the field where issues
arise and the encouragement, the creativity and the innovative thinking of
participants. All the above can be achieved through the functional coexistence and
unity of theory and practice, the socio-pedagogical ethos, and the establishment

of a socio-pedagogical culture.

Given these facts, Social Pedagogy contributed to the effective addressing of
numerous socio-pedagogical issues and, ultimately, to the reformation of the

education and social systems in Europe and the rest of the world.

Social Pedagogy acts as the functional mediator between the biopsychosocial
human system and the social, cultural, political, economic, technological super-
system that contains them. Its role is particularly important for the adaptation,
survival, progression, development, improvement, and wellbeing of all

individuals, throughout their lives.

This science goes through continuous progression, given that - since its creation -
it has demonstrated strong reflexes in dealing with pedagogical and social
problems, considering educational, social, psychological, cognitive, cultural,
economic, political, technological, historical, and geographical parameters, which

determine and shape its respective priorities and strategies.

Social Pedagogy redefines the space and time of education and its effectiveness is
influenced, to a large extent, by the formation of a different "equilibrium" between
the formal and the non-formal and informal education, especially with the

widespread use of ICT.

Social Pedagogy sets the basis for all other pedagogical approaches and its role is

particularly important for the adaptation, survival, progression, development,



improvement, and well-being of all individuals (Pedagogy, Andragogy, Geragogy,
basic branches of Social Pedagogy).

Through the development of socio-pedagogical programs, interventions and
actions with an interventional but mainly preventive role, it is sought to address a
series of serious socio-pedagogical issues, such as: the violation of human rights,
the reduced emotional and social skills, the lack of motivation and goals, the
exclusion of children in and out of school, bullying at school, school dropout, child
neglect, child abuse, psychosocial issues in the family, aggression, violence,
victimization, prejudice, stereotyping, negative disposition to diversity,
insufficient intercultural communication, marginalization and anti-social
behaviour in general, delinquency, deficient education in correctional institutions,
in psychiatric clinics and nursing clinics for chronic hospitalization, social
exclusion, poverty that creates social disadvantage, the vulnerable social groups,

digital disadvantage, digital addiction, etc.

Social Pedagogy, therefore, from its creation, was associated with efforts to solve
important social and educational problems. In fact, to face the inherent complexity
of these issues and to support the actions necessary for its active and effective
intervention in solving the problems, it brings multiple sciences and scientific
fields with which it develops "interdisciplinary synergies". This strong
interdisciplinary (or transdisciplinary) character enables the use, application,
redefinition and reconstruction of theories and methods that were developed in

various scientific areas.

Social Pedagogy offers a particular theoretical and methodological way of thinking
and, at a practical level, a set of organized pedagogical actions that seek to
influence and change the social and educational mechanisms, mainly through
intervention and prevention in the everyday life of people, which is nowadays
shaped, from a continuous increase of uncertainty and insecurity. On this basis, it
supports, in a permanent and systematic manner, efforts that promote the
transformation and generation of new knowledge and enrich interdisciplinarity,
its orientations, its methods and its fields of application, thus strengthening and
expanding the social role of education as well as the educational potential of

society.



Therefore, the interdisciplinary character of Social Pedagogy is part of its identity
that offers the opportunity to enrich its theoretical and methodological index, as
well as the research strategies it develops and the practices it implements for the
problems it examines, helping it to acquire a deeper understanding of the aspects

of these problems, as well as greater effectiveness in dealing with them.

C) Social Neuroscience, Social Pedagogy and Education: Strong

interdisciplinary ties

Social Neuroscience and Social Pedagogy have strong interdisciplinary ties. The
weight and priority that Social Pedagogy gives to the study of interactions,
relationships, beliefs, attitudes, and behaviours are identical to the fundamental
issues that Social Neuroscience examines, which are the emotions, interactions,
relationships, and behaviours that the "social brain" express and develops. That
means, the main priorities of Social Pedagogy are fundamental dimensions

of Social Neuroscience.

In other words, the fundamental dimensions of Social Neuroscience are already
embedded in Social Pedagogy and are key elements of its identity, which makes
Social Pedagogy a science "familiar" and "ready” to develop interdisciplinary
synergies with Social Neuroscience and "experienced' in harnessing these
synergies in effectively dealing with socio-pedagogical issues and in improving

and changing the educational and social conditions.

According to Jamie Ward (2017) in his book “The Student's Guide to Social
Neuroscience” (Routledge), Social Neuroscience aims to build bridges between
different levels the social behaviour explanations. In this sense, indicative chapter
titles of this book are listed: Ch. 4: Emotion and Motivation, Ch. 5: Reading Faces
and Bodies, Ch. 6: Understanding Others, Ch. 7: Interacting with Others, Ch. 8:
Relationships, Ch. 9: Groups and identity, Ch. 10: Morality and Antisocial

Behaviour.

Respectively, “The Oxford Handbook of Social Neuroscience” (Oxford University
Press) edited by the two social neuroscientists, Jean Decety and John T. Cacioppo
(2011), highlights the connection between Social Neuroscience research
results the key priorities of Social Pedagogy, such as social behaviour and the

social brain. A few chapters of this book are: the evolutionary basis of the social



brain (chap. 3), the neurobiology of social bonding and attachment (chap. 9), the
social neuroscience of evaluative motivation (chap. 10), emotion, consciousness,
and social behaviour (chap. 12), attitudes (chap. 13), emotion recognition (chap.
16), intersecting identities and expressions: the compound nature of social
perception (chap. 26), person perception (chap. 27), impression formation: a
focus on others' intents (ch. 28), the Neuroscience of Moral Cognition and Emotion
(ch. 32), the mirror neuron system and social cognition (ch. 35), the Social
Neuroscience of Empathy (ch. 37), altruism (ch. 38), Why Rejection Hurts: What
Social Neuroscience Has Revealed About the Brain’s Response to Social Rejection
(ch. 39), the social regulation of emotion (ch. 41), group processes: social
dominance (chap. 47), Mechanisms for the Regulation of Intergroup Responses: A
Social Neuroscience Analysis (chap. 48), Perceived Social Isolation: Social Threat
Vigilance and Its Implications for Health (chap. 50), social neuroscientific
pathways linking social support with health (chap. 53), the cognitive neuroscience
of strategic thinking (chap. 62), the social brain in adolescence and the potential
impact of social neuroscience on education (ch. 65), the influence of video games
on social, cognitive and affective information processing (ch. 66) and ethical, legal

and societal issues in Social Neuroscience (ch. .67).

Louis Cozolino (2013) in his book “The Social Neuroscience of Education” (W. W.
Norton & Company), in chapter 7 on bullying, using research results and outcomes
from Social Neuroscience, highlights the need for an improvement and a change in
the school culture, society and family, to reduce intra-school bullying, by

implementing socio-pedagogical programmes at school that extend to society.

Evidently, Social Neuroscience is intertwined with Social Pedagogy and socio-
pedagogical applications in various fields of education, healthcare, workplace, etc,,

throughout the lifespan.

Therefore, the interdisciplinary synergy of Social Neuroscience and Social
Pedagogy and Education is necessary - but also innovative according to the
contemporary international data - and extremely effective in providing high
educational quality to a master's degree that seeks to respond to the
multiparametric requirements and changing educational, pedagogical, social, and

multicultural needs of the modern world.



The Objectives of the Interdepartmental postgraduate programme in "Social

Neuroscience, Social Pedagogy and Education” are:

1) to study and research contemporary issues in the Sciences of Education, such
as educational and socio-pedagogical cutting-edge issues, through the

interdisciplinary application of the research results of Social Neuroscience.

2) to produce scientists specialised in Social Pedagogy and Social Neuroscience, so

that the graduates, as social pedagogues, can:

e plan, organize and develop Socio-Pedagogical programmes and
interventions in formal, non-formal and informal education throughout the
lifespan,

e enrich the scientific research and the consequent promotion of scientific
knowledge,

to effectively respond to the modern demands and needs of the educational,
pedagogical, and societal systems, which result from the constant changes in

today's world.



Semester 1
Modules



MODULE OUTLINE

(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE

FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION

DEGREE | Postgraduate (M.Sc.)

MODULE CODE | YO1 SEMESTER | 1st (Core)

MODULE NAME | Introduction to Neurosciences and Social Neuroscience

INDEPENDENT LEARNING ACTIVITIES WEEKLY

in case the credits are awarded in separate parts in the module e.g., TEACHING ECTS
Lectures, Labs, Workshops, etc. If the credits are awarded uniformly for
the entire module, enter the weekly teaching hours and total credits HOURS

3 7,5

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).

MODULE TYPE

general background, expertise | Exypertise background, specialisation in a scientific field.
background, general knowledge

specialisation, skill development

PREREQUISITES | No

TEACHING AND

ASSESSMENT LANGUAGE | Greek
IS THE MODULE |
AVAILABLE TO ERASMUS | ' °

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU936/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
e Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
e  Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
o And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE
e Describe the basic anatomy of the human nervous system and its functional
subdivisions (central-peripheral, autonomic nervous system, somatic sensory and
somatic motor)
e To explain the mechanism through which all the different stimuli are transformed
into the "language" of the brain, into action dynamics.
e To value practices that support the health of the nervous system, as well as
factors such as study and other activities that affect its structure through the
plasticity that characterizes it.



https://eclass.uoa.gr/courses/PRIMEDU936/

To describe the neurobiological basis of important functions, such as empathy,
emotions, memory and learning, perception, and morality, as well as their
potential in education.

Recognize specific brain research topics (brain imaging and clinical examples,
functional MRI and desmidography. Clinical examples focus on issues of
perception, memory, learning, language, etc.

SKILLS

To describe the anatomical organization of the nervous system and its
subdivisions.

e Distinguish and explain the interactions between the different cells of the brain.

e To consider the electrical and chemical basis of neuronal function.

e To distinguish the way and mechanisms the sensory information is received.

e To distinguish the mechanisms of memory and learning as well as other higher
functions of the brain

e To consider the diseases resulting from the irregularities in the physiological
connection of the nervous system with other systems of the body.

e Explain the relationship between the nervous system and behaviour.

e To consider the connection between social interactions and brain growth and
development.

e Describe, distinguish, and explain the concept of brain plasticity.

ABILITIES

e To generalize the modern understanding that all human behaviours are
controlled by the nervous system and events.

e To advocate the brain’s plasticity and how education and every other activity
alters the brain.

e To understand that education addresses the brain.

e To develop work skills based on interdisciplinary and multicultural
environments.

e To support and respect diversity and multiculturalism.

e To demonstrate social, professional, and ethical responsibility and empathy to
gender issues.

e To adapt dynamically to new situations.

e To demonstrate critical thinking and reflection.

e To support free, creative, and inductive thinking.

e Generate, compare, and evaluate new research ideas.

General SKills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.
using the necessary technologies. Understanding towards diversity and multiculturalism.
Adaptation to new situations. Respect for the natural environment.
Decision making. Demonstrating social, professional, and ethical responsibility and empathy
Work alone. to gender issues.
Teamwork. Demonstrate critical thinking and reflection.
Work in international environments. Promote the free, creative, and inductive thinking.
Work in interdisciplinary environments.
Generating new research ideas. Other...
(3)MODULE SYLLABUS

Cells of the Nervous System-Membrane Dynamics and Stimulation.
Action dynamics and synaptic transmission.

10




General Senses.

Specific senses-Hearing.
Specific Senses-Vision.
Visual perception.

ontogeny, and phylogeny.

Structure of the Nervous System.

Anatomical and functional brain organisation, identification of functions,

Special Issues in Brain Research (Part A).

Brain imaging and clinical examples.

Functional magnetic resonance imaging and desmidography.

(Clinical examples would include studies of hemispheric specialization,

perception, memory, learning, language, etc.).

Special Topics in Brain Research (Part B).

¢ Brain imaging and clinical examples.

¢ Functional magnetic resonance imaging and desmidography.

e (Clinical examples focus on studies of hemispheric specialization, perception,
memory, learning, language, etc.).

Neural circuits.

Brain plasticity.

and development.

Movement Control - Autonomic Nervous System.
Higher Functions of the Nervous System.

The role of social organization and the size of social groups in the brain growth

e Behaviour control by the nervous system.

(4)LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

Face to face, distant, online, etc.

The teaching method is face-to-face.

USE OF INFORMATIONAL AND
COMMUNICATIONAL
TECHNOLOGIES

The use of ICT in the learning process, workshops,
and communication with the students.

Lectures:

Lectures supported by multimedia presentations
(PowerPoint presentations, images, videos,
animations etc.) and extended student conversation.
Student Communication:

The learning process is supported by the two-way
communication through the e-Class learning platform
(announcements, information, messages, files,
assignments, student groups, etc.).

11




TEACHING PLANNER

Detailed description of the teaching methods,
lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for
each learning activity, including the non-guided
study hours according to ECTS standards.

. Semester Study
Activities Workload
Lectures and 36 hours (1,20 ECTS)
Presentations in person.
Study Bibliography. 81 hours (2,70 ECTs)

Self-study -
familiarisation with the

scientific area of the 66 hours (2,20 ECTs)

module.

Assessment Preparation. | 39 hours (1,30 ECTS)
Written Exams. 3 hours (0,10ECTs)
Total Study 225 hours (7,5 ECTS)
(30 hours of study per

ECTS)

ASSESSMENT

Assessment Process Description:

Assessment Language, Assessment Methods,
Formative or Summative, Multiple-Choice Test, Short
Answer Questions, Essay, Problem Solving, Written
Assignment, Report, Oral Examination, Presentation,
Laboratory Work, Clinical Work, Artistic
Interpretation, Other.

Explicitly defined evaluation criteria are mentioned
and if and where they are accessible by students.

Written Summative Exam that includes:
e Essay Questions
e Multiple-choice Questions

(5)RECOMMENDED BIBLIOPGRAPHY

e Berne, R. M. and Levy, M. N. (1999). Apxéc Pvaioroyiag. (21 ékdoon). Emuédeila
EAAnvikn g 'Exdoong HAlag KoV BeAag. [Tavemompiakég Ekddoeig Kpntng.

e Frederic H. Martini (2001). Fundamentals of Anatomy and Physiology. (Fifth edition).

Published by Prentice-Hall, Inc.

e Koester, ]. & Steven Siegelbaum (2018). Nevpoemiotiun kat Zvumepipopa. Empédsiax

EAAnvikn g ‘ExSoong: KapapavAidong, A. llavemiotnpuiakég Ekdooeig Kprtng.

e Tortora G] and Grabowski SR (2000). Principles of Anatomy and Physiology. (9th
Edition). Published by John Wiley and Sons.

e Vander A, Sherman J., and Luciano D., (2001). ®votodoyia tov AvBpdmov. (81
¢x8oom). Published by McGraw-Hill. EmpéAeia EAAnvikn ¢ ‘Exdoong: N. T'eAadag kot
M. ToakomovAog latpikég ekdooeig ILX. [Taoyaridng

e Zigmond MJ., Bloom FE,, Landis SC., Roberts JL., Squire LR., (1999). Fundamental
Neuroscience, Academic Press

(1) GENERAL

MODULE OUTLINE

SCHOOLS | EDUCATION, MEDICINE, SCIENCE

FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION

12




DEGREE | Postgraduate (M.Sc.)

MODULE CODE | Y010 SEMESTER | 1st (Core)

MODULE NAME | Social Pedagogy

INDEPENDENT LEARNING ACTIVITIES WEEKLY
ks bt variein turte oo e it s, | TEACHING ECTS
the entire module, enter the weekly teaching hours and total credits HOURS
Lectures 3 7,5
Workshops and Seminars 2
(Spread out
Internship across
semesters)
MODULE TYPE

general background, expertise | G€NETral background and specialisation in a scientific field.

background, general knowledge | Skill deve]opment
specialisation, skill development

PREREQUISITES | No

TEACHING AND EXAM

LANGUAGE | Greek

IS THE MODULE
AVAILABLE TO | No
ERASMUS

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU933/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
e Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
e Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE

e To know and understand experientially the fundamental theoretical,
epistemological, and methodological dimensions of Social Pedagogy.

e To consider the importance of interaction of all cognitive, emotional, social, and
cultural factors in the development and effectiveness of socio-pedagogical and
educational methods.

e To know and apply methods and techniques to be able to create appropriate
learning experiences to improve the teaching and learning process, the
relationship development and social learning, in the fields of formal, non-formal
and informal education across the lifespan.

SKILLS

e To develop the methodological skills and practices of socio-pedagogical research
(design, conduct, evaluation), for the understanding, interpretation, prevention,
and effective treatment of educational and socio-pedagogical issues in various
fields of education and social action.

13
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e To utilize their expert knowledge of the epistemological and methodological
models of Social Pedagogy, in order to design and implement socio-pedagogical
interventions and programmes.

e To apply and creatively develop the fundamental dimensions of Social Pedagogy,
in order to support and promote the socio-pedagogical role of the modern school.

ABILITIES

e To apply the modern concepts and innovative practices of Social Pedagogy, in
order to solve different socio-pedagogical issues in different fields of application.

e To make use of the socio-pedagogical expert skills they acquired, seeking to
establish, consolidate, strengthen, and utilise a system of values, principles and
beliefs of a "socio-pedagogical ethos", which will be reflected in behavioural
patterns of the participants and lead to a "systemic transformation” of the ethos
and general culture of all involved systems (e.g., school, family, community) in the
socio-pedagogical interventions they attempt.

e To exploit the multiple opportunities of the role of Social Pedagogy in the
development of social and educational policies.

General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.

using the necessary technologies. Understanding towards diversity and multiculturalism.

Adaptation to new situations. Respect for the natural environment.

Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.

Teamwork. Demonstrate critical thinking and reflection.

Work in international environments. Promote the free, creative, and inductive thinking.

Work in interdisciplinary environments. ..

Generating new research ideas. Other...

General skills that the module aims the students to acquire:
e Generating new research ideas.

Teamwork and collaboration.

Decision making, crisis management and problem solving.

Design - develop and implement socio-pedagogical research.

Methodical treatment and prevention of socio-pedagogical problems.

Development of targeted socio-pedagogical activities and applications in different

environments with different conditions and needs.

e Practise self-evaluation, critical thinking and reflection for the evaluation and
redesign of socio-pedagogical interventions.

e Promotion and use of free, creative, and ground-breaking thinking.

e Work in an interdisciplinary environment.

e Work in an international environment.

(3)MODULE SYLLABUS

The purpose of the course is for the students to become capable of utilizing the
theoretical, epistemological, methodological dimensions and applications of the versatile
interdisciplinary field of Social Pedagogy and to highlight and utilize the multiple socio-
pedagogical opportunities for the prevention and treatment of socio-pedagogical
problems in the fields of formal, non-formal and informal education and throughout the
lifespan.

14




The course offers theoretical and practical training, highlighting the unity of theory and
practice in Social Pedagogy and following the principles of cooperative-experiential
learning, with the following indicative content axes:

Fundamental values, principles, stances, priorities, and considerations of Social
Pedagogy.

The spectrum, the multidimensional scope, and the multiple roles of Social
Pedagogy.

Social Pedagogy as an interdisciplinary field: Emergence and opportunities in
exploiting interdisciplinary synergies.

Epistemological approach and special issues in the research methodology of
Social Pedagogy.

Methodological practices in Social Pedagogy.

Design, conduct, opportunities, and perspectives of socio-pedagogical research.
The versatile socio-pedagogical role of school.

The teacher as a social pedagogue.

Important contemporary socio-pedagogical issues that either manifest in the
school classroom, the school community, or outside of it: Their prevention and
treatment.

Design, development, implementation and evaluation of socio-pedagogical
interventions and programmes at school (formal education) and in non-formal
and informal educational setups.

Pedagogy, "Andragogy" and "Geragogy" as interacting branches of Social
Pedagogy.

The use of creativity and different forms of Art in Social Pedagogy.

Case studies, research examples and experiential groupwork (in every lecture).
The ability of Social Pedagogy to respond to contemporary challenges and
changing needs, its role in improving and changing the educational and social
conditions and in the production of educational and social policies.

The course includes workshops, seminars, and internship.

(4)LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

, ) The teaching method is face-to-face.
Face to face, distant, online, etc..

USE OF INFORMATIONAL AND | Lectures:

COMMUNICATIONAL | Interactive teaching, Lectures - presentations
TECHNOLOGIES | (PowerPoint, video, films, art, etc.), extensive use of

The use of ICT in the learning process, workshops, ICT (through various forms)

and communication with the students. i i . .
Interactive and experiential learning, through the

approach of socio-pedagogical issues.
Student Communication:

Support the learning process and two-way
communication with:

Office hours and,

Through the e-Class learning platform
(announcements, information, messages, files,
assignments, student groups, etc.).
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TEACHING PLANNER N Semester Study
Detaile'zd description of the.teaching metho'ds, Activities Workload
lectures, seminars, workshop, assignments, practice, I - 1 -
study bibliography, tutoring, placement, clinical nteractive lecture in
practice, art workshops, interactive teaching, 36 hOLlI'S (1'20 ECTS)

educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for

person

Experiential workshops
and seminars.

36 hours (1,20 ECTS)

each learning activity, including the non-guided Week]y dairy 12 hours (0’40 ECTS)
study hours according to ECTS standards. StUdy of Socio-
pedagogical
programmes and
activities. 27 hours (0,90 ECTS)

Design interventions to
solve socio-pedagogical
problems.

Other coursework

30 hours (1,00 ECTS)

Study and analysis of

24 hours (0,80 ECTS)

specific bibliography.

Summative essay. 60 hours (2,00 ECTS)
Total Study 225 hours (7,50 ECTS)
(30 hours of study per

ECTS)

ASSESSMENT

Assessment Process Description:

Assessment Language, Assessment Methods,
Formative or Summative, Multiple-Choice Test, Short
Answer Questions, Essay, Problem Solving, Written
Assignment, Report, Oral Examination, Presentation,
Laboratory Work, Clinical Work, Artistic
Interpretation, Other.

Explicitly defined evaluation criteria are mentioned
and if and where they are accessible by students.

Throughout the module, students prepare a portfolio,
which includes:

Worksheet to check the understanding and
consolidation of the lesson, during the
interactive teaching.

Weekly kept reflective diary.

Study and presentation of an academic article.
Weekly (individual) assignments.

Design, development, and presentation of
socio-pedagogical interventions to solve or
prevent problems.

Groupwork.

Development of socio-pedagogical material for
field application.

Final essay (individually): Design and
development a socio-pedagogical programme.

(5)RECOMMENDED BIBLIOGRAPHY

Greek:

Kavapakng, M. (2002). Kowwvikn Haidaywyikn: Teplexouevo kat 1otoptkn e&€AEn. ABMva:
Exddoeig [Tamalnon.

Kovkouvvapag Awaykng, M. (2019). H ovpfoAn ¢ Kowwvikng IMadaywyikng kat
™G Opnokevtikng Exmaibevong ot Swaxelplon twv oLYXpPOvVwV oLVONKWV NG
TAYKOGULOTIOMONG, NG UETAKIVIIONG MANOUOUWVY KAl TNG TOAVTIOALTIOUIKOTNTAS.
Metadidaktopikn ‘Epevva. ABnva: EKIIA, IITAE.
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Kovkouvapag Atdykng, M. & MuAwvdkov - Keké, H. (2020). H Stemiotnuovikn cuvEPYELA TNG
Opnokevtikng Ekmaidevong (ekmaidesvon kot €pevva) kot G Kowwvikng
[Mabaywykng yia tv avamtuén evog mediov epevvag kal Bewpliag. Néa Madeia, 175,
23-41.

MvAwvaxov - Keké, H. (2003). Zntnuata Kowvwvikng lMaidaywyikng. ABva: Atpamoc.

MvuAwvakov - Keké, H. (2019). ZyoAeio, Otkoyévela kat Kowvotnta: Zuvepyaoia, Evouvauwon
kat Avantvén. ABnva: Ex8doeig Apuog.

MvAwvdxov - Keké, H. (2021). Kowvwvikn Hadaywykn. Oswpia kot [Ipagn. ABnva: Ekdooelg
Mamalnon.

[Mavtalng, B. (2011). AvOpwmiva Aikaiduata: Aikaiouata tov maidlov kal eKmaidevon.
ABnva: AudSpaon.

[TupywwTtakng, I. (2001). Exmaidevon kat kowvwvia otnv EAAGSa: Ot SLaAeKTIKEG OYETELS Kal
oL adLdAAakTeG ouyKpovoels. ABnNva: EAAnvika 'paupata.

Itepavidng, I. (2021). Kowwvikn HaiSaywyikn kat Evévvauwon the oxoAk)¢ KOVOTNTAS UE
v aélomoinon tn¢ SLEPEVVNTIKNG Uabnone kat thv vmoothpién twv Teyvoloyiwv
Anpogopiag kat Emixowvwviwv (T.ILE.). Alaktopwkn Awtpifny. ABnva: E.K.ILA.

Xpnotakng, N. A. (2019). Ipooyédio. Ot eéehikTikég pileg uiag kaAng kowwviag. ABMva:
Katomtpo.

Foreign:

Adams, M., Bell, L.-A. & Griffin P. (Eds.) (2007). Teaching for Diversity and Social Justice. New
York & Oxon: Routledge, Taylor & Francis Group.

Atweh, B., Kemmis, S. & Weeks P. (Eds.) (1998). Action research in practice: Partnerships for
Social Justice in Education. London & New York: Routledge, Taylor & Francis Group.

Banathy, B. H. (1996). Designing Social Systems in a Changing World: A Journey Toward a
Creating Society. New York: Plenum Press.

Batsleer J. (2013). Youth Work, Social Education, Democratic Practice and the challenge of
difference: A contribution to debate. Oxford Review of Education 39 (3), 287-306

Buchkremer, H. (2009). Handbuch Sozialpddagogik: Ein Leitfaden in der sozialen Arbeit.
Darmstadt: WBG Wissenschaftliche Buchgesellschaft.

Burns, D. (2007). Systemic Action Research - A Strategy for Whole Systems Change. Bristol:
Policy Press.
Cameron, C. & Moss, P. (2011). Social Pedagogy and Working with Children and Young

People: Where Care and Education Meet. London and Philadelphia: Jessica Kingsley
Publishers.

Davies, R. & Dart, |. (2005). The “Most Significant Change” (MSC) Technique. United Kingdom
& Australia: Authors. Available online:

Denning, S. (2011). The Springboard: How Storytelling Ignites Action in Knowledge-Era
Organizations. Abingdon, Oxon & New York: Routledge, Taylor & Francis Group.

Department for Education and Skills. (2004). Every child matters: Change for children in
schools. London: Department for Education and Skills.

Department for Education and Skills. (2007). Care Matters: Time for Change. London:
Department for Education and Skills.

Dweck, C. (2016). What having a “growth mindset” actually means. Harvard Business Review,
13, 213-226.

Eichsteller, G. & Bradt, L. (Eds.) (2019). Social Pedagogy as a Meaningful Perspective for
Education and Social Care. Beaumaris: ThemPra Social Pedagogy.
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Eichsteller, G. & Holthoff, S. (2009). The Social Pedagogy Tree. Available online:
http://www.thempra.org.uk/concepts tree.htm

Eichsteller, G. & Holthoff, S. (2012). The Art of Being a Social Pedagogue: Developing Cultural
Change in Children’s Homes in Essex. International Journal of Social Pedagogy, 1(1) pp.
30-45.

Hamalainen, J. (2012). Social Pedagogical Eyes in the Midst of Diverse Understandings.
International Journal of Social Pedagogy, 1(1), 3-16.

Hidalgo, A. J. & Ucar, X. (2020). Social Pedagogy in the world today: An analysis of the
academic, training and professional perspectives. British Journal of Social Work, 50,
701-721.

Kekes, I. & Mylonakou, 1. (2006). Syneducational Transactions among Students, Parents,
Educators and Policy Makers: The Transdisciplinary Program SYNTHESIS. Interactive
Learning Environments. Vol. 14, No 1, pp. 35-54. London & New York: Routledge, Taylor
& Francis Group.

Kornbeck, ]. & Rosendal Jensen, N. (Eds.) (2011). Social Pedagogy for the Entire Lifespan.
Volume I. Bremen: Europdischer Hochschulverlag GmbH & Co.

Kornbeck, ]. & Rosendal Jensen, N. (Eds.) (2012). Social Pedagogy for the Entire Lifespan.
Volume II. Bremen: Europdischer Hochschulverlag GmbH & Co.

Kyriacou, C., Mylonakou - Keke, I. & Stephens, P. (2016). Social Pedagogy and bullying in
schools: The views of University Students in England, Greece and Norway. British
Educational Research Journal, 42(4), 631-645.

Mylonakou - Keke, I. (2009a). Socio - Pedagogical Dimensions of Diversity through Teaching
Approaches. Proceedings of 7th International Conference of the European Research
Network About Parents in Education (ERNAPE): Diversity in Education. Luled
University of Technology, Umea University, Malmo University. Sweden (ISBN:978-91-
86238-82-2). Available at:
http://www.pedag.umu.se/projekt/nornape/proceedings-table-of-contents-/

Mylonakou - Keke, I. (2009b). The Operation of Syneducational Research Communities.
Proceedings of International Conference of Education, Research and Innovation (ICERI).
Madrid: International Association of Technology, Education and Development (IATED)
Publishes (ISBN:978-84-613-2955-7) pp. 1898-1909.

Mylonakou - Keke, I. (2012). Social and emotional education through sociopedagogical
practices. Procedia - Social and Behavioural Sciences. Vol. 69, Elsevier p.p 169-176.
Mylonakou - Keke, I. (2015a). 1844 - 2014: 170 years of Social Pedagogy. Can economic crisis
highlight the potential of Social Pedagogy? International Journal of Social Pedagogy, 4

(1), 2-23.

Mylonakou - Keke, I. (2015b). The emergence of “Syn-epistemic Wholeness” from Dialectic
Synergy of disciplines: A Transdisciplinary Social Pedagogic Model. Creative Education,
6(17),1890-1907.

Mylonakou - Keke, I. (2015c). Social Pedagogy and School Community. Preventing bullying in
schools and dealing with diversity: Two sides of the same coin. International Journal of
Social Pedagogy, 4 (1), 65-84.

Mylonakou - Keke, I. (2018). A Social Pedagogical Intervention Model (Spim4Rest): A Human
Rights Education Model for Refugee Children and Families. In: Giotsa, A. Z. (Ed.) Human
Rights in a Changing World: Research and Applied Approaches, pp.121-138. New York:
Nova Science Publishers.

Olweus, D. (2004). The Olweus bullying prevention program: Design and implementation
issues and a new national initiative in Norway. In: P. K. Smith, D. Pepler, & K. Rigby
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UK: Cambridge University Press.

Papa, R. (Ed.) (2020). Handbook on Promoting Social Justice in Education. Springer
International Publishing.

Petrie, P. (2011). Communication Skills for Working with Children and Young People:
Introducing Social Pedagogy. London and Philadelphia: Jessica Kingsley Publishers.

Petrie P. (2015). Social Justice and Social Pedagogy. In: Cooper C., Gormally S. & Hughes G.
(Eds.) Socially Just, Radical Alternatives for Education and Youth Work Practice: Re-
Imagining Ways of Working with Young People, 85-106. London: Palgrave Macmillan.

Petrie, P. (2020). Taking Social Pedagogy forward: Its fit with official UK statements on
promoting wellbeing. International Journal of Social Pedagogy, 9(1), 1-13.

Schugurensky, D. (2014). Social Pedagogy and Critical Theory: A Conversation with Hans
Thiersch. International Journal of Social Pedagogy, 3(1), 4-14.

Senge, P. M. (2006). The Fifth Discipline. The Art & Practice of the Learning Organization.
London: Random House Business Books.

Smith, M. (2012). Social Pedagogy from a Scottish Perspective. International Journal of Social
Pedagogy, 1(1), 46-55.

Stephens, P. (2013). Social Pedagogy: Heart and Head. Bremen: Europaischer
Hochschulverlag GmbH & Co.

Ucar, X. (2021). Social Pedagogy, Social Education and Social Work in Spain: Convergent
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Relevant Academic Journals:

* International Journal of Social Pedagogy
= European Journal of Social Education

* Journal of Human Rights

» Journal of Human Rights and Social Work
= The Journal of Child and Youth Care

» Journal of Social Care

= British Educational Research Journal

MODULE OUTLINE

(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE
FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION
DEGREE | Postgraduate (M.Sc.)

MODULE CODE | Y03 SEMESTER | 1st (Core)
MODULE NAME | Educational and Social Research Methodology
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INDEPENDENT LEARNING ACTIVITIES WEEKLY

in case the credits are awarded in separate parts in the module e.g., TEACHING ECTS
Lectures, Labs, Workshops, etc. If the credits are awarded uniformly for
the entire module, enter the weekly teaching hours and total credits HOURS

3 7,5

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).

MODULE TYPE

general background, expertise | Eynertise background, Skills Development
background, general knowledge

specialisation, skill development

PREREQUISITES | No

TEACHING AND Greek
ASSESSMENT LANGUAGE

IS THE MODULE No
AVAILABLE TO ERASMUS

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU956/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
e Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
e Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
o And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE
e Torecognize the nature and types of research.
e Distinguish the types of resources available for all types of research.
e To identify the scientifically valid references and cite them.
e To articulate research questions and research hypotheses.
e Describe research models and methods.
e To identify all sampling options based on each research methodology.
e To choose ways of collecting and analysing data to answer the research questions-
research hypotheses based on the research methodology.
e Describe the basic techniques of descriptive and inductive statistics.
e Recognize all types of plagiarism.
SKILLS
e To design research.
e To choose the appropriate methodology, sampling, and methods.
e To analyse the data of a research that follows quantitative or qualitative or mixed
methodology.
e To develop the conclusions of their research clearly and concisely, as well as the
new knowledge resulting from it, targeting both specialized and general public
audiences.
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To identify the necessity and importance of a research.

To consider the limitations of a research and the risks in carrying it out.

Estimate the time required for each research stage to successfully complete
research.

To evaluate methodology, methods, analysis, results, and conclusions of another
research.

Make decisions based on their research into socio-epistemological issues.

ABILITIES

To produce research hypotheses.

To promote research to improve the living conditions of everyone, especially
vulnerable groups.

To avoid plagiarism.

To respect the ethical conduct of social and educational research.

To defend the rights of participants in research, but also of those who refuse to
participate.

To study independently and autonomously by controlling their personal learning
processes.

General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.

using the necessary technologies. Understanding towards diversity and multiculturalism.

Adaptation to new situations. Respect for the natural environment.

Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.

Teamwork. Demonstrate critical thinking and reflection.

Work in international environments. Promote the free, creative, and inductive thinking.

Work in interdisciplinary environments. ..

Generating new research ideas. Other...

Search, analyse, and synthesize data and information, using the necessary
technologies and methods.

Adaptation to new situations.

Decision making.

Independent work.

Teamwork.

Work in an international environment.

Work in an interdisciplinary environment.

Generating new research ideas, project planning and management.
Practise critical thinking and reflection.

Promotion of free, creative, and inductive thinking.

Problem Solving.

Creative thinking.

Crisis management.

Analytical thinking.

(3)MODULE SYLLABUS

The aim of the module is to acquaint students with the basic principles of scientific research

methodology, its design, planning, and conduct, and the different research methods within the

framework of the quantitative and qualitative approach, with an emphasis on educational and social
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research. Specifically, within the class, the stages and ethical issues of scientific research are developed
and analysed. The process of defining and formulating the research problem of the study (hypotheses,
variables, questions), the sampling methods, the search and writing of the literature and the structure
of the study are presented. Different research examples of quantitative, qualitative, and mixed research
are analysed (positivist, interpretive, experiment and quasi-experiment, case study, action research,
grounded theory), research methods and techniques of data collection and analysis a) qualitative
research (interview, observation, focus groups, alternative methods, content analysis, thematic
analysis) and b) quantitative research (questionnaire, descriptive and inductive statistics). Basic
principles of statistics and the use of modern statistical tools-software in research, as well as qualitative

data processing tools-software are presented.

Through the teaching, exercises, experiential activities, and the study of the scientific material, written
and multimodal, that is available in the e-class, students approach the basic elements of research,
quantitative, qualitative, and mixed research, and their tools, with an emphasis on the social sciences

and especially on the educational sciences.

In particular, the following thematic units are included, during which the students attend live lectures
with presentations and activities, then follow specially designed learning paths in the e-class with

material that reframes what they have approached empirically in the three-hour teaching.

1) The nature of research/philosophy and contemporary approaches/examples in social and
educational research (postpositivism, constructivism, feminism, transformation, pragmatism)
/terminology (hypothesis, reliability and validity, variables, etc.). The specificity of social and

educational reality as a research phenomenon.

2) Research design and research proposal (problem, purpose, questions, hypotheses, necessity,
significance, sampling/purposeful or theory, timing, validity and reliability, submission of

proposal/memorandum). Internship in submitting a proposal in social / educational research.

3) General theory of quantitative and qualitative research methods (Overview, Case study, Quasi-
experiment, action research, ethnography, grounded theory study, historical research, narrative life

study, etc.)

4) Research methods and techniques used by socio-pedagogical research. Mixed (combination of
quantitative and qualitative research), comparative research, case study, active research (action
research), participatory research, transformative research, research through the most significant

change technique, etc.)

5) Strategies and tactics for data collection (observation and evaluation, reports, interview,
questionnaire, alternative techniques/role play, forum theatre). Internship in data collection

techniques.

6) Design of social and educational research (stages of design, selection of topics, determination of
research object, investigation of sources, selection of research strategy and research tool, method of

data processing, etc.).
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7) Questionnaire and interview technique (structured and semi-structured).

8) Quantitative and qualitative research data analysis (SPSS, NVivo, ATLAS.ti, Transana, AQUAD,
MAXQDA etc. thematic analysis, content, and discourse analysis). Basic principles of statistics and the

use of modern statistical tools in research, as well as qualitative data processing tools.

9) Ethical issues in social and educational research (consent, objectivity, bias/impartiality, dilemmas,

cultural issues, limitations). Internship in research ethics on sensitive social issues.

10) Research writing and publication of results (structure, summary, references, bibliography-APA,
etc., literature references/search for references, writing a scientific article, peer review, publication,
selection of a scientific journal, impact factor, open access journals). Students practice writing a

research paper, how to write bibliographic references, notes - footnotes, quotations, and reports.

It is intended that, upon completion of the module, they will be able to plan and organize mainly socio-
pedagogical research and utilize the different methodological approaches to understand, interpret and
effectively deal with socio-pedagogical issues in education. Therefore, they develop a research idea and
a research proposal explaining the importance and necessity of the research. They submit their
proposal for feedback on their methodology, their knowledge on the literature review, the formation
of questions-hypotheses, the collection and analysis of data, the sampling, the selection of appropriate
and reliable research tools and the design in real time to determine their adequacy in designing

research.

(4)LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

Face to face, distant, online, etc. Face-to-face

USE OF INFORMATIONAL AND | Lectures:
COMMUNICATIONAL | Interactive teaching, Lectures - presentations

TECHNOLOGIES | (PowerPoint, video, films, art, etc.)

The use of ICT in the learning process, workshops, | Specially designed learning paths in the e-class
and communication with the students.
environment with material that reframes what was

empirically approached over the three hours lecture.
Intermediate small-scale exercises related to the
issues taught on the e-class.
Knowledge and use of the statistical analysis software
SPSS.
Student Communication:
Through the e-Class learning platform
(announcements, information, messages, files,
assignments, student groups, etc.).
Assignment upload and feedback through the e-class.
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TEACHING PLANNER

Detailed description of the teaching methods,
lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for
each learning activity, including the non-guided
study hours according to ECTS standards.

Activities

Semester Study
Workload

Lectures and
Presentations in person.

36 hours (1,20 ECTS)

Seminars - Workshops.

12 hours (0,40 ECTS)

Study and analysis of
specific written and

90 (3,00 ECTS)

multimodal resources.
Individual practice
analysing and reviewing
scientific resources.
Summative Essay.

Total Study

(30 hours of study per
ECTS)

27 (0,9 ECTS)

60 hours (2,00 ECTS)
225 hours (7,5 ECTS)

ASSESSMENT

Assessment Process Description:

Assessment Language, Assessment Methods,
Formative or Summative, Multiple-Choice Test, Short
Answer Questions, Essay, Problem Solving, Written
Assignment, Report, Oral Examination, Presentation, .
Laboratory Work, Clinical Work, Artistic
Interpretation, Other.

The final mark includes:
One summative essay (research design and
formation of the research proposal)

Explicitly defined evaluation criteria are mentioned
and if and where they are accessible by students.

(5)RECOMMENDED BIBLIOPGRAPHY

Indicative bibliography:

Robson, C. (2007). H épguva tov mpaypatikov koopov. ABnva: Gutenberg.

Creswell, WJ. (2011). H Epgvva otnv Exmaidevon. Zxediaouog, Ateaywyn kot ASloAdynon
™¢ [locotwkn g kat [ototikn g Epguvag. Met. KouBapakov, N., Em. X. TCopumat{ovudng.
Abnva: IQN.

Bell, j. (1999). MeBodoAoyikdG oxeSLAOUOG TTALSAYWYIKNG KAL KOWVWVIKNG €peuvag. ABnva:
Gutenberg.

Optional Bibliography (This is an indicative bibliography which deals with more specific
- mostly - aspects of the research methodology. It is not mandatory for students to refer to
this bibliography, except for those who wish to study more for the needs of this module as
well as for the needs of other modules or for the preparation of their postgraduate essays
or the dissertation).
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Anderson G. (1990). Fundamentals of Educational Research. Bristol: Falmer Press.

Bailey K. (1978). Methods of Social Research. London: Collier - McMillan.

Bardin L. (1977). L' analyse de contenu. Paris: PUF.

Belson W.A. (1986). Validity in Survey research. Aldershot: Gower.
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Cohen L. & Manion L. (20004). MeBodoAoyia Exmaidevtikng ‘Epevvag. ABnva: Metaiypto.

Curley K. (1990). Content Analysis. In: Asher E. The Encyclopedia of Language and
Linguistics. Edinburgh: Pergamon Press.

Davidson J. (1970). Outdoor Recreation Surveys: The Design and the Use of Questionnaires
for Site Surveys. London: Countryside Commission.

De Sola Pool I. (1959). Trends in Content Analysis. Urbana: University of Illinois Press.

DeLandsheere G. (1996). H eumelpikn épevva otnv ekmaidevon. ABva: tvmwbntw - I
Aapdavog.

Denzin N. (1970). The Research Act in Sociology: A Theoretical Introduction to Sociological
Method. London: Butterworth.

DeVaus D. (1986). Surveys in Social Research. Boston: Allen & Unwin.

Downs C., Smeyak G. & Martin E. (1980). Professional Interviewing. New York: Harper &
Row.

Fraise P. & Piaget ]. (1970). Traite de Psychologie Experimentale. Paris: PUF.

Gall M., Borg W. & Gall J. (19965). Educational Research. An Introduction. New York:
Longman.

Grawitz M. (1981). Methods des sciences sociales. Paris: Dalloz.

Hitchcock G. & Hughes D. (1992). Research and the Teacher. New York: Routledge.

Hoinville G. & Jowell R. (1978). Survey Research Practice. London: Heinemann.

Howard K. & Sharp J.A. (1996). H emotnpovikn peAét. ABnva: Gutenberg

Javeau J. (1996). H épevva pe epwtnuatoAoylo. ABnva: TumwOqTw - I. Aapdavag.

Kerlinger F. (1970). Foundations of Behavioral Research. New York: Holt, Rinehart &
Winston.

Koen, L. & Manion, L. (2007). MeBodoAoyia Exmaidevtikng Epguvag. ABrjva: Metaixuto

Kripppendorf K. (1980). Content Analysis: An introduction to its Methodology. London:
Sage.

Labaw P. (1980). Advanced Questionnaire Design. Cambridge: Abt.

Lasswell H.D. & Leites W. (1965). The Language of Politics: Studies in Quantitative
Semantics. New York: MIT Press.

Lasswell H.D. Merner 0. & De S. Pool I. (1952). The comparative study of symbols. Stanford:
Stanford University Press

LeCompte M., Millroy W. & Preissle ]. (Eds) (1992). The Handbook of Qualitative Research
in Education. San Diego: Academic Press.

Lin N. (1976). Foundations of Social Research. New York: McGraw Hill.

Lofland J. (1971). Analyzing Social Settings. New York: Wadsworth.

Merton R. & Kendall P. (1946). The focused interview. American Journal of Sociology, 51,
541-557.

Miles M. & Huberman A. (1994). Qualitative Data Analysis. Thousand Oaks: Sage.

Moscovici S. (1970). La psychanalyse, son image et son public. Paris: PUF.
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Mouly G. (1978). Educational Research: The Art and Science of Investigation. Boston: Allyn
and Bacon.
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Les Editions ESF.
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Selltiz C. Wrightsman L. & Cook S. (1976). Research Methods in Social Relations. New York:
Holt, Rinehart & Winston.

Smith C. (Ed) (1992). Motivation and Personality: Handbook of Thematic Content Analysis.
New York: Cambridge University Press.

Smith H. (1975). Strategies of Social Research: The Methodological Imagination. London:
Prentice Hall.

Sudan S. & Bradburn N. (1982). Asking Questions. San Francisco: Jossey - Bass.

Tuckman B. (1972). Conducting Educational Research. New York: Harcourt Brace.

Unrug M. C. (1974). Analyse de contenu et acte de la parole. Paris: Editions Universitaires.

Veron E. (1981). La construction des evenements. Paris: Les Editions de Minuit.

Weber R. (21990). Basic Content Analysis. Thousand Oaks: Sage.
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MODULE OUTLINE

(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE

FACILITATED BY DEPARTMENT OF PEDAGOGY AND PRIMARY

EDUCATION
DEGREE | Postgraduate (M.Sc.)
MODULE CODE | Y04 SEMESTER | 1st (Core)

MODULE NAME | Social Computing Applications in Education

INDEPENDENT LEARNING ACTIVITIES WEEKLY

in case the credits are awarded in separate parts in the module e.g., TEACHING ECTS
Lectures, Labs, Workshops, etc. If the credits are awarded uniformly for
the entire module, enter the weekly teaching hours and total credits HOURS
3 7,5

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).
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genermaocggbg g:e(rgg Expertise background, general knowledge, skill

background, general knowledge development.
specialisation, skill development

PREREQUISITES | No

TEACHING AND EXAM
LANGUAGE

IS THE MODULE
AVAILABLE TO | No
ERASMUS

Greek

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU934/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
. Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
. Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

The purpose of the module is to study the relationship between society and Information
and Communication Technologies (ICT), as well as educational and social phenomena
with the support and utilization of ITC.

By completing the module, students will be able to:

e Evaluate the dynamic relationship between society and Information and
Communication Technologies (ICT), as well as social phenomena with the support
and utilization of ITC.

e C(reate, evaluate, propose, and compare digital environments for teaching and
learning for all learners to develop metacognition, critical scientific literacy and at
the same time ensure conditions of inclusion.

e Design socio-cognitive learning environments and create conditions for the
development of collaboration and self-regulation of their trainees.

e Design and evaluate environments for the development of the dynamics of social
relations created through the mediation of digital systems (e.g., digital, or ad-hoc
communities, social networks, etc.), as well as their effects on personal, collective,
organizational, institutional, and social level.

e Explain and consider modern theories of literacy, relationships, groups, ICT.

e Use digital tools to personalise or differentiate their teaching in relation to the
particular needs of the learners.

e Select and evaluate the potential of ICT applications and tools to support the
socio-pedagogical function of groups, agencies, and institutions (e.g., the school
community, vulnerable social groups, children, and adults, etc.).

¢ Identify, in the digital tools, elements, omissions or distortions of the design
principles of the teaching and learning environments of the written work that
derive from the theoretical approaches of social informatics.

e C(reate and review conditions and learning environments of critical, scientific,
digital literacy.
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General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.

using the necessary technologies. Understanding towards diversity and multiculturalism.

Adaptation to new situations. Respect for the natural environment.

Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.

Teamwork. Demonstrate critical thinking and reflection.

Work in international environments. Promote the free, creative, and inductive thinking.

Work in interdisciplinary environments.

Generating new research ideas. Other...

e Development of critical, digital, scientific literacy.

Adaptation to new situations.

Independent work.

Teamwork.

Search, analysis and synthesis of data and information, using the necessary
technologies.

Project planning and management.

e Consider diversity and multiculturalism.

e Demonstrating social, professional, and ethical responsibility and sensitivity to
gender issues.

Practise critical thinking and reflection.

Promotion of free, creative, critical, and inductive thinking.

Development of critical, digital, scientific literacy.

Work in an international environment.

Work in an interdisciplinary environment.

Generating new research ideas.

Project completion.

(3)MODULE SYLLABUS

e Contemporary learning theories and digital formal and informal learning

environments.

Socio-pedagogical issues through Social Informatics.

Social phenomena and utilization of ICT.

Social networks and ICT.

Social Identity, Social Relations, Social Groups Obedience - Influence, Social

Relations, Propaganda, Persuasion, and ICT.

Safety - damage - internet.

Learning communities, collaborative learning, and ICT.

Digital, critical, scientific, school literacy, and ICT.

Web 2.0 applications - digital - critical reading and co-creation, knowledge

sharing and interactive environments.

e Mobile learning, wearable technologies, and development of educational
applications.

e Immersive technologies (virtual, augmented, and mixed reality) and their
applications in Educational Sciences.

e Serious, online multiplayer digital games for developing social skills.

e Gamification.

e Open-source tools for developing digital environments (e.g., Scratch).
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e Design and development of websites to enhance educational activities and
support vulnerable social groups.

e Open Educational Digital Resources and Sociological Digital Tools.

e Digital Technologies and Learning Management Systems to support synchronous
and asynchronous distance learning, develop metacognition and foster self-

regulation

(4)LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

Face to face, distant, online, etc.

Face to face. Also, the module can in some cases be
implemented remotely (35%) utilizing both modern
interactive video-conferencing systems and learning
management systems.

USE OF INFORMATIONAL AND
COMMUNICATIONAL
TECHNOLOGIES

The use of ICT in the learning process, workshops,
and communication with the students.

Lectures:

Problem-based learning, collaborative teaching,
Lectures, and presentations using multimedia
(PowerPoint presentations, videos, animations, etc.)
and interactive teaching. Also, the student
assignments and activities are entirely based on the
use of ICT (learning and using specific digital tools)
through the creation of presentations but mainly
websites and digital educational material.

Student Communication:

Continuous communication and feedback with
students through the e-Class online platform
(announcements, information, messages, documents,
assignments, user groups, discussions, assignment
feedback, etc.).

TEACHING PLANNER

Detailed description of the teaching methods,
lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for
each learning activity, including the non-guided
study hours according to ECTS standards.

Semester Study

Activities Workload

Lectures - Interactive

face-to-face teaching. 36 hours (1,20 ECTS)

Experiential Seminars 12 hours (0,40 ECTS)

and Workshops.

Study and analysis of

specific bibliography. 32 hours (1,07 ECTS)
Assignments over the 60 hours (2 ECTS)
semester.

Website development. 25 hours (0,83 ECTS)

Final summative

. 60 hours (2,00 ECTS)
assignment.

Total Study 225 hours (7,50 ECTS)

(30 hours of study per
ECTS)
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Assessment Language, Assessment Methods,

ASSESSMENT | Assessment Language: Greek
Assessment Process Description: 1. GI'Ollp work (3 people) (20%)

Formative or Summative, Multiple-Choice Test, Short e Literature review on a social informatics and
Answer Questions, Essay, Problem Solving, Written educational sciences tOpiC.

Assignment, Report, Oral Examination, Presentation,

Laboratory Work, Clinical Work, Artistic e Presentation of the assignments using ICT
Interpretation, Other. (Power point, video creation, utilization of Web

Explicitly defined evaluation criteria are mentioned 2.0 applications, augmented reality

and if and where they are accessible by students.

applications) and feedback from the plenary
session and also through the electronic
platform (e-class) (Deliverable A).

2. Development of a (common) website (Deliverable
B) by three groups where each group presents
distinctly on it:

e The theoretical part (bibliographic work) of
Deliverable A.

e Digital content and indicative applications
related to Deliverable A (40%).

3. Individual digital material development work
(10%).

4. Oral examination per group regarding the content
of the assignments (30%).

The criteria are presented in the presentation file of

the 1st lecture in e-class.

(5)RECOMMENDED BIBLIOGRAPHY

1.

2.

10.
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Relevant Scientific Journals:
1. British Journal of Educational Technology
2. Social Science Computer Review
3. Journal of Social Computing
4. Computer Science
5. Computers and Education
6. Computers in Human Behaviour
7. Contemporary issues in Technology and Teacher Education
8. Education and Information Technologies
9. Madaywywn Embewpnon
10. Avowkt] Exmaidevon: to meplodiko yiax v Avoiktn kat €€ Amootaoews Exmaidevon
kat v Exmadevtikn Teyvoroyia
11. Oépata Emotpwv kat TexvoAoyiag otnv Exmaidevon
12. Emotpeg ™ ¢ Aywyng
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MODULE OUTLINE
(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE

DEPARTMENT OF PEDAGOGY AND PRIMARY

FACILITATED BY EDUCATION
DEGREE | Postgraduate (M.Sc.)
MODULE CODE | YO5 SEMESTER | 2nd (Core)

MODULE NAME | Brain, Mind and Education

INDEPENDENT LEARNING ACTIVITIES WEEKLY

in case the credits are awarded in separate parts in the module e.g., TEACHING ECTS
Lectures, Labs, Workshops, etc. If the credits are awarded uniformly for
the entire module, enter the weekly teaching hours and total credits HOURS
3 7,5

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).

MODULE TYPE

general background, expertise | Eypertise background, specialisation in scientific field.
background, general knowledge

specialisation, skill development

PREREQUISITES | Introduction to Neurosciences and Social Neuroscience

TEACHING AND EXAM Greek
LANGUAGE
IS THE MODULE
AVAILABLE TO | No
ERASMUS

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU872/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
. Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
. Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE
e Describe the relationship between objective measurements of brain function and
the subject's first-person experience.
e To determine the way in which the subjective experience (emotion, thought) is
bridged with the objective measurements of brain function.
e To describe the prevailing theory that interprets the relationship, according to
which mental phenomena are products of functional interconnection of brain
regions.
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To measure functional connectivity as the synchronization of neuronal activities
(functional network) in an extensive neuronal anatomical network.

To identify the mental phenomena that correspond to spatio-temporal
correlations of brain function.

To describe Consciousness and how it is developed in humans.

Identify adolescence and its connection to the development of executive
functions.

To determine chronobiology, the brain mechanisms of the biological clock, the
effect of photoperiods on the organism's physiology, the effect on cognitive
function of circadian rhythm disorders, the effect of blue light from the devices
we use.

SKILLS

Identify the methodological tools, such as neurophenomenology, for approaching
subjectivity at the level of brain function.

To interpret how the brain produces mental phenomena.

To consider the involvement of empathic response in communication between
people.

To consider the brain mechanisms underlying empathy.

To assess the brain mechanisms that produce communication through language
during conversation.

To classify the cerebral mechanisms that are subject to the prosody of speech.
To examine how the perception of the face - especially the expression - is a
communication tool.

To calculate the anatomical and physiological brain mechanisms underlying the
perception of facial appearance.

To compare the critical changes that occur in adolescence with the development
of the executive functions of the brain.

To define the changes occurring in the interconnecting elements during the
maturation of the forebrain in adolescence.

To explain the brain mechanisms that are subject to the functioning of the
biological clock, to the physiology of the organism and to the cognitive function.

ABILITIES

To consider the maturation of the forebrain during adolescence, the synaptic
pruning associated with it, as well as the developmental deviations during this
critical period of maturation and the development of serious diseases.
To consider intersubjectivity and brain function and how people communicate
with each other through brain mechanisms of verbal and non-verbal
communication, (communication through language, empathy, theory of mind,
facial appearance perception, speech prosody)
To consider ways of approaching and studying consciousness by:
- Endoscopic approach (phenomenology and ontology of the self).
- Behavioural and neurological approach (brain damage studies and self-
report evoked stimuli).
- Damasio's evolutionary approach (from primordial emotions to the
autobiographical self, from felt experience to socio-cultural homeostasis)

General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.

using the necessary technologies. Understanding towards diversity and multiculturalism.

Adaptation to new situations. Respect for the natural environment.

Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.
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Teamwork. Demonstrate critical thinking and reflection.

Work in international environments. Promote the free, creative, and inductive thinking.
Work in interdisciplinary environments. ..
Generating new research ideas. Other...

Adaptation to new situations.

Decision making.

Independent work.

Teamwork.

Work in an international environment.

Work in an interdisciplinary environment.
Generating new research ideas.

Project planning and management.

Respect for diversity and multiculturalism.
Respect for the natural environment.

Demonstrate social, professional, and ethical responsibility and sensitivity to
gender issues.

Practise critical thinking and reflection.

Promotion of free, creative, and inductive thinking.

(3)MODULE SYLLABUS

Introduction to neurophenomenology

Neurophenomenology refers to a scientific research program that aims to address the
"hard problem" of consciousness in a realistic way. It combines neuroscience and
phenomenology to study first-person experience, mind, and consciousness.
Neurophenomenology

Phenomenology
Brain "the organ of subjectivity"
Functional brain connectivity and mental functioning
- Neural recruitment (oscillations)
- Short- and long-scale neuronal recruitment with oscillatory
synchronization
- Mental phenomena as spatiotemporal correlations of brain function
The stream of consciousness
e The dimension of time and the coherence of consciousness (metastable
states of neural connectivity)

Intersubjectivity

With so many cognitive abilities emerging from the interpersonal space, a full
understanding of the cognitive processes in an individual's brain cannot be achieved
without studying and understanding the interactions between individuals. In personal
interactions, communication is multimodal in nature, involving the processing of visual
facial features (such as the speaker's facial expression), tone of voice (i.e., emotional
prosody), and word choice (i.e., their meaning). etc.

Intersubjectivity and brain function

Communication

Mirror neurons

Empathy

Theory of Mind (Intellectualization)
Perception of facial appearance
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e The conversation
e Verbal communication
e The prosody of speech

Translating the empathy model into everyday interactions
In many everyday situations, it is likely that both emotional and cognitive processing are
necessary for social communication. However, the question remains how empathy
deficits may affect individuals' ability to provide social support during social
interactions. Indeed, it has been suggested that empathy may underpin the human ability
to provide help and support to target individuals in distress.
Interpersonal emotion regulation
e When a target person experiences distress
e The activation of empathy circuits in the regulator
e The regulation of stress levels in the target person

Verbal communication
Verbal communication is an excellent example of the role other people play in one's
cognitive processes. As Wittgenstein argued, the meaning of a word is determined by its
use.
Brain-to-brain communication

e Speaker-listener brain coupling

e The role of nonverbal social and cognitive skills

Adolescence: the development of executive functions
Adolescence is defined as the period beginning with the onset of puberty and ending
with the assumption of responsibility as an adult. It is a period of increased tendency to
engage in risky behaviours that include experimentation with alcohol, tobacco, drugs,
etc.
Prefrontal cortex and adolescence

e The development of the executive brain

e Synaptic pruning

e Mechanisms of normal maturation

e Neuronal plasticity

e Long-term potentiation (LTP), long-term depotentiation (LTD)

The Consciousness
Mind is the most natural result of evolution and is largely unconscious, internal, and
inexplicable. We talk about it thanks to the narrow window of our consciousness. In this
sense, consciousness is a self-reference of the unconscious.
Consciousness and brain
e The traditional perspectives used to study consciousness:
e The introspective (phenomenology and ontology of the self)
e Behavioural and neurological (self-report studies of damage and elicited
stimuli)
e Damasio's evolutionary perspective
¢ From primordial emotions to the autobiographical self
e From felt experience to socio-cultural homeostasis

Chronobiology
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The biological clock is involved in many aspects of our complex physiology. We now
know that all multicellular organisms, including humans, use a similar mechanism to
control circadian rhythms. A large percentage of our genes are regulated by the
biological clock and consequently, a carefully calibrated circadian rhythm adjusts our
physiology to the different phases of the day.
The mammalian circadian timing system

e The adaptation of the biological clock in the suprachiasmatic nucleus of the brain
to geophysical time by photoperiod.
The different types of rhythms that control bodily functions.
Circadian, Infradian, ultradian.
Sunlight and the pacing of circadian rhythms.
o The effects of blue light from electronic devices (tablets) on the circadian rhythm.

(4)LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

Face to face, distant, online, etc.

The teaching method is face-to-face.

USE OF INFORMATIONAL AND
COMMUNICATIONAL
TECHNOLOGIES

The use of ICT in the learning process, workshops,
and communication with the students.

Lectures:
e (PowerPoint, video, etc.).
e Interactive teaching.
Student Communication:
e-Class (announcements, information, messages, files,
assignments, student groups, etc.).

TEACHING PLANNER

Detailed description of the teaching methods,
lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for
each learning activity, including the non-guided

Semester Study

Activities Workload

Lectures - Interactive

face-to-face teaching. 36 hours (1,20 ECTS)

Experiential Workshops

and Seminars. 24 hours (0,80 ECTS)

Study and analysis of 85 hours (2,80 ECTS)

study hours according to ECTS standards. specific blbhography
Final summative essay. 80 hours (2,70 ECTS)
Total Study 225 hours (7,50 ECTS)
(30 hours of study per
ECTS)

ASSESSMENT

Assessment Process Description:

Assessment Language, Assessment Methods,
Formative or Summative, Multiple-Choice Test, Short
Answer Questions, Essay, Problem Solving, Written
Assignment, Report, Oral Examination, Presentation,
Laboratory Work, Clinical Work, Artistic
Interpretation, Other.

Explicitly defined evaluation criteria are mentioned
and if and where they are accessible by students.

Final summative essay.
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MODULE OUTLINE
(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE
FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION
DEGREE | Postgraduate (M.Sc.)
MODULE CODE | Y06 SEMESTER | 2nd (Core)
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MODULE NAME | Teaching Methodology and Teaching Practice

INDEPENDENT LEARNING ACTIVITIES WEEKLY

in case the credits are awarded in separate parts in the module e.g., TEACHING ECTS
Lectures, Labs, Workshops, etc. If the credits are awarded uniformly for
the entire module, enter the weekly teaching hours and total credits HOURS
3 7,5

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).

generm,ggg,hf ;E;er;g Expertise background

background, general knowledge | SKill deve]opment
specialisation, skill development

PREREQUISITES: | Educational Methodology and Internship.

TEACHING AND EXAM Greek
LANGUAGE
IS THE MODULE
AVAILABLE TO | No
ERASMUS

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU883/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
. Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
. Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE
e To explain the basic principles of the Teaching Methodology of Social Pedagogy.
e To analyse the different approaches of the Teaching Methodology of Social
Pedagogy.
e To evaluate the applications of experiential learning in socio-pedagogical
interventions.
e To identify the application of the Democratic Culture Competencies Framework in
the design and implementation of socio-pedagogical intervention.
e To understand the stages of planning a socio-pedagogical program and its
content.
e To critically approach known applications and practices of Social Pedagogy.
e To design microteaching for improvement.
e To understand the processes of creation, interconnection, and development of
groups.
SKILLS
e To apply theories of Teaching Methodology and Pedagogy in Social Pedagogy.
e To use the principles, methods, and practices of Social Pedagogy in a combined
and creative way to deal more effectively with socio-pedagogical issues.
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To design socio-pedagogical interventions for an issue either in the school
(formal education) or in other educational environments (non-formal and
informal education).

To utilize methods and practices of Social Pedagogy for the prevention and
improvement of the lives of all people, especially the disadvantaged and
vulnerable.

To choose the appropriate methods and techniques.

To consider with the appropriate methods and in a democratic context the results
of a socio-pedagogical intervention.

To utilize the principles of experiential learning in the planning, implementation,
and evaluation of socio-pedagogical practice and interventions.

To apply microteaching to improve educational and socio-pedagogical work.

ABILITIES

To argue towards the value of prevention in dealing with socio-pedagogical
issues.

To defend the improvement of the life of all and especially of the vulnerable
groups.

To adequately plan and implement educational actions, interventions, and
programs of Social Pedagogy.

To aim at the sustainability of the results in the socio-pedagogical intervention.
To promote in education the development of democratic culture and sKkills.

General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.

using the necessary technologies. Understanding towards diversity and multiculturalism.

Adaptation to new situations. Respect for the natural environment.

Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.

Teamwork. Demonstrate critical thinking and reflection.

Work in international environments. Promote the free, creative, and inductive thinking.

Work in interdisciplinary environments. ..

Generating new research ideas. Other...

Search, analysis, and synthesis of data and information, using the necessary
technologies.

Adaptation to new situations.

Problem Solving.

Analysis of issues.

Decision making.

Independent work.

Teamwork.

Collaboration.

Productivity in a collaborative context.

Work in an interdisciplinary environment.

Project planning and management.

Respect for diversity and multiculturalism.

Promotion of social interest.

Defending the value of improving the lives of every human being.
Awareness of the importance of supporting vulnerable groups.

Respect for the natural environment.

Demonstrating social, professional, and ethical responsibility and sensitivity to
gender issues.

Practise critical thinking and reflection.
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e Promotion of free and creative thinking.
e Promoting democratic culture in educational settings.

(3)MODULE SYLLABUS

The purpose of this module is for students to become capable of applying Teaching
Methodology and Pedagogical Theories and to use the principles, methods, and practices
of Social Pedagogy in a combined and creative way to deal more effectively with
primarily socio-pedagogical issues, mainly in the field of school (formal education), but
also more broadly in the planning of socio-pedagogical programs and interventions
(non-formal and informal education).

The content of the module includes issues of teaching methodology and pedagogical
approaches to learning and transformative education, which aims to change and improve
the socio-pedagogical applications in various contexts.

In the context of theoretical analyses and laboratory exercises, students approach issues
related -mainly- to the design of socio-pedagogical programs/interventions, such as:
Defining the aims, objectives and expected results, the organization and conduct of the
educational-teaching act, the planning - design - evaluation of the educational
intervention, creation of a group/community, interconnection and development of
relationships between members, creative, experiential methods and techniques for the
prevention and intervention of socio-pedagogical issues, utilization of Art in the
educational process and socio-pedagogical practices.

The module includes a number of hours of practice. Through the implementation of
action plans in a variety of settings, students focus on the study of Social Pedagogy issues
in the field, in order to recognize the importance of intervention planning for prevention
and improvement based on the general principles of the Teaching Methodology of Social
Pedagogy, but especially for the needs of each issue and its circumstances.

(4) LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

: , Face to face.
Face to face, distant, online, etc.

USE OF INFORMATIONAL AND | Lectures:
COMMUNICATIONAL | Interactive teaching, lectures - presentations
TECHNOLOGIES | (PowerPoint, video, etc.).
The use of ICT in the learning process, workshops, Student Communication:
and communication with the students. i . .
e-Class (announcements, information, messages, files,
assignments, student groups, etc.).
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TEACHING PLANNER

Detailed description of the teaching methods,
lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
educational visits, projects, dissertations, creativity,
etc.

Activities

Semester Study
Workload

Lectures - Interactive
face-to-face teaching.

36 hours (1,20 ECTS)

Experiential Workshops

and Seminars. 12 hours (0,40 ECTS)

Study and analysis of
specific bibliography.
Short research
assignments over the
semester on subjects the
students have been

State the study hours required from the students for
each learning activity, including the non-guided
study hours according to ECTS standards.

77 hours (2,56 ECTS)

40 hours (1,33 ECTS)

taught.

Final summative essay. 60 hours (2,00 ECTS)
Total Study 225 hours (7,50 ECTS)
(30 hours of study per

ECTS)

ASSESSMENT

Assessment Process Description:
Assessment Language, Assessment Methods,

Formative or Summative, Multiple-Choice Test, Short The final grade COIlSiStS Of!
Answer Questions, Essay, Problem Solving, Written

Assignment, Report, Oral Examination, Presentation, e Short over the semester assignments.

Laboratory Work, Clinical Work, Artistic ° Final summative essa
Interpretation, Other. y-

Explicitly defined evaluation criteria are mentioned
and if and where they are accessible by students.
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Relevant scientific journals:
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MODULE OUTLINE

(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE
FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION
DEGREE | Postgraduate (M.Sc.)
MODULE CODE | YO7 SEMESTER | 2nd (Core)

MODULE NAME | Crisis Management, Decision Making and Problem Solving
INDEPENDENT LEARNING ACTIVITIES WEEKLY

in case the credits are awarded in separate parts in the module e.g., TEACHING ECTS
Lectures, Labs, Workshops, etc. If the credits are awarded uniformly for
the entire module, enter the weekly teaching hours and total credits HOURS
3 7,5

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).

generm,gggﬁ ;E;er;g General Knowledge

background, general knowledge | Skill Development
specialisation, skill development

PREREQUISITES | No

TEACHING AND EXAM
LANGUAGE

IS THE MODULE
AVAILABLE TO | No
ERASMUS

Greek

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU874/
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(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
e Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
. Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE

e Acquired sufficient theoretical knowledge to recognize and manage the factors
that reduce, to a certain extent, the effectiveness of effective crisis management,
decision-making and problem-solving efforts.

e Have sufficient knowledge of modern ways of developing evaluative skills a) for
balanced self-esteem, b) adaptability to ever-changing environmental and social
conditions, and c) healthy creativity.

SKILLS

e To have developed sufficient skills to apply the acquired knowledge to effectively
deal with factors affecting crisis management, decision-making and problem-
solving with emotional and psychosocial components, as they are encountered in
modern societies.

e To have developed specific skills for the basic principles of managing
dysfunctional ways of evaluating a) the abilities and potential of the "self", b) the
dimensions of life problems and difficulties in relationships with fellow human
beings, and c) future prospects.

ABILITIES

e To be able to design and complete research studies to highlight appropriate ways
of educating the younger generations with the goals of limiting the inhibiting and
strengthening the enabling biopsychosocial factors that are involved and
determine the effectiveness of the individual and societies in their long-term
efforts for appropriate crisis management, decision making, and problem solving.

e To be able to combine the acquired knowledge and the results of contemporary
research in order to pose new specific research questions.

General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.
using the necessary technologies. Understanding towards diversity and multiculturalism.
Adaptation to new situations. Respect for the natural environment.
Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.
Teamwork. Demonstrate critical thinking and reflection.
Work in international environments. Promote the free, creative, and inductive thinking.
Work in interdisciplinary environments.
Generating new research ideas. Other...
e Search, analysis and synthesis of data and information, using the necessary
technologies.

e Adaptation to new situations.

e Decision making.

e Independent work.

e Work in an interdisciplinary environment.

e Generating new research ideas.

e Promotion of free, creative, and inductive thinking.
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(3)MODULE SYLLABUS

1. CRISIS MANAGEMENT, DECISION MAKING AND PROBLEM SOLVING: BASIC
PRINCIPLES.

2. PROMOTION OF MENTAL HEALTH. DYSFUNCTIONAL PRECONCEPTIONS
QUESTIONNAIRE (D.P.Q).

3. IMPORTANCE OF PSYCHOTRAUMATIC EVENTS ASSESSMENT: MEDICAL BIO-
PSYCHO-SOCIAL MODEL.

4. PSYCHOTRAUMATIC LIFE EVENTS AND MANIFESTATION OF PSYCHOPATHOLOGY.
5. PRINCIPLES OF SOCIAL CRISIS MANAGEMENT.

6. CRISIS MANAGEMENT: THE ROLE OF HIGHER BRAIN FUNCTIONS.

7. FUNCTIONAL MENTAL STRUCTURES RELATED TO PROTECTING AND
ENHANCEMENT OF MENTAL HEALTH.

8. ACQUIRED PSYCHO-DEFICIENCY SYNDROME / A.P.D.S.

9. DEPRESSIVE REALISM AND DECISION MAKING: PRINCIPLES OF PREVENTING
PSYCHOTRAUMA.

10. STRATEGIES FOR OVERCOMING OBSTACLES IN CRISIS MANAGEMENT AND
PROBLEM SOLVING.

11. ELEMENTS OF NEUROTHICS / BASIC PRINCIPLES OF COPING.

12. CRISIS MANAGEMENT, DECISION MAKING AND PROBLEM SOLVING: REFLECTION /
PRINCIPLES OF RESEARCH PAPER WRITING.

(4)LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

. . Interactive face-to-face and online lectures.
Face to face, distant, online, etc.

USE OF INFORMATIONAL AND
COMMUNICATIONAL
TECHNOLOGIES

The use of ICT in the learning process, workshops,
and communication with the students.

Lectures:

Interactive teaching, lectures -presentations
(PowerPoint, video, etc.).

Short assignments - studies on high stake topics.
Student Communication:

e-Class (announcements, information, messages, files,
assignments, student groups, etc.).

TEACHING PLANNER Semester Study

Activities

Detailed description of the teaching methods,
lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for
each learning activity, including the non-guided
study hours according to ECTS standards.

Workload

Lectures - Interactive
teaching.

36 hours (1,20 ECTS)

Experiential Workshops
and Seminars.

60 hours (2,00 ECTS)

Study and analysis of
specific bibliography.

36 hours (1,20 ECTS)

Individual study and
review of scientific
articles.

33 hours (1,10)

Final summative essay.

60 hours (2,00 ECTS)

Total Study

225 hours (7,50 ECTS)
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Assessment Language: Greek

1. Oral discussion of examples and application of role-
playing methods to examine students' knowledge and
skills in identifying and applying basic management
principles of factors that impede the effectiveness of
beneficial crisis management, decision-making, and
problem-solving efforts.
2. Oral discussion of examples and application of role-
playing methods to examine the adequacy of
ASSESSMENT | knowledge and application skills of modern ways of
Assessment Process Description: | developing evaluative skills a) for balanced self-
Assessment Language, Assessment Methods, esteem, b) adaptability to ever-changing

Formative or Summative, Multiple-Choice Test, Short

Answer Questions, Essay, Problem Solving, Written | environmental and social conditions, and c) healthy
Assignment, Report, Oral Examination, Presentation, . s
creativity .

Laboratory Work, Clinical Work, Artistic
Interpretation, Other. | 3. Final summative essay, where:

Explicitly defined evaluation criteria are mentioned | £) Students’ abilities to design and complete research
and if and where they are accessible by students. | studies to highlight appropriate ways of educating the
younger generations with the goals of limiting the
inhibiting and strengthening the enabling
biopsychosocial factors that are involved and
determine the effectiveness of the individual and
societies in their long-term efforts to appropriate
crisis management, decision making and problem
solving.
B) Students' abilities to combine the acquired
knowledge and the results of contemporary research,
and to pose new specific research questions.

(5)RECOMMENDED BIBLIOGRAPHY
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Press, New York

e Bechara, A, Tranel, D., Damasio, A. (2000) Poor judgment in spite of high intellect, in
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e Boura C. et al (2015) Clinical Applications of the Axiological Psychotherapeutic
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Psychiatric Association (WPA): Medimond Publishing Company, 115-120
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(eds) Oxford Guide to Behavioural Experiments in Cognitive Therapy, pp. 393-409,
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e Joseph, R. (1996) Neurophychiatry, Neurophysiology, and Clinical Neuroscience,
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Health, in C. Soldatos et al “Pluralism in Psychiatry”, World Psychiatric Association
(WPA): Medimond International Proceedings, 253-256

e Pennebaker, ., Keough, K. (1999) Revealing, organizing, and reorganizing the self in
response to stress and emotion, in Contrada, R, Ashmore, R. (eds) Self, social
identity, and physical health: interdisciplinary explorations, pp 101-121, Oxford
University Press, New York

e Peterson, C,, Seligman, M. (2004) Character Strengths and Virtues, Oxford University
Press, New York

e Vassiliadou, M., Goldberg, D. (2006) A questionnaire to help general practitioners
plan cognitive-behaviour therapy, Primary Care Mental Health 4, pp. 265-27.

e Vassiliadou, M. (2005) Mental Health Promotion and Education, “Epictetus”:
Axiological Cognitive Strategies, Educational Trust for Health Improvement through
Cognitive Strategies, London

e Vassiliadou, M. (2008) Axiological Anthropology and the Promotion of Mental
Health, 2nd ed, Educational Trust for Health Improvement through Cognitive
Strategies, London

e Vassiliadou, M., Bergiannaki, I, Tomaras V. (2014) Axiological Anthropology: A
Model Integrative Approach to Mental Health Promotion, in C. Soldatos et al
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International Proceedings, 249-251
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Relevant scientific journals:

1. Global Health Promotion

2. Personality and Mental Health

3. European Journal of Investigation in Health, Psychology and Education
4. International Education Journal

5. Creativity Research Journal

MODULE OUTLINE
(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE
FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION
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DEGREE | Postgraduate (M.Sc.)

MODULE CODE | YO8 SEMESTER | 2nd (Core)

MODULE NAME | Human Rights and Ethics in Education

INDEPENDENT LEARNING ACTIVITIES WEEKLY

in case the credits are awarded in separate parts in the module e.g., TEACHIN ECT
Lectures, Labs, Workshops, etc. If the credits are awarded uniformly for C G CTS
the entire module, enter the weekly teaching hours and total credits HOURS
3 7,5

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).

MODULE TYPE
general background, expertise General background

background, general knowledge | Skills Development
specialisation, skill development

PREREQUISITES | No

TEACHING AND EXAM | .
LANGUAGE | ~'¢¢
IS THE MODULE
AVAILABLE TO | No
ERASMUS

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU873/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
. Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
. Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE
e Understand, assimilate, describe and define the basic concepts of human rights,
the international declarations of human rights
SKILLS
e Familiarize themselves with experiential techniques, apply them in different
contexts (school, family, community), and adapt their way of working in order to
defend human rights.
ABILITIES
e To promote in various ways the cooperation between the various frameworks for
the protection of the human rights of vulnerable groups.
e To analyse specialized cases.
e To adequately use knowledge and skills in managing crisis situations

General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.
using the necessary technologies. Understanding towards diversity and multiculturalism.
Adaptation to new situations. Respect for the natural environment.
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Decision making. Demonstrating social, professional, and ethical responsibility and empathy to

Work alone. gender issues.
Teamwork. Demonstrate critical thinking and reflection.
Work in international environments. Promote the free, creative, and inductive thinking.
Work in interdisciplinary environments. ..
Generating new research ideas. Other...

e Decision making

e Independent work.

e Teamwork.

e Project planning and management.

Respect for diversity and multiculturalism.
Exercise criticism and self-criticism.
Organization of Research Process.
School-Family-Community Partnership.

(3)MODULE SYLLABUS

The purpose of the course is to acquaint the participants with basic concepts of human
rights, which concern their protection at a microscopic and macroscopic level.

More specifically, students are trained in how they can integrate the declarations of
human rights and the goals of sustainable development of the United Nations in their
way of working in various contexts in order to form positive attitudes towards social
inequalities, to eliminate prejudices against all kinds of discrimination and exclusion.
Participants have the opportunity to familiarize themselves with a wide range of
interdisciplinary theoretical approaches to human rights.

Furthermore:
e are trained in ethical issues that govern scientific, research and professional work
with people in the field of social sciences.
e focus on promoting democratic culture in education, through peace and human
rights education and democratic citizenship education.

(4) LEARNING AND TEACHING METHODS - ASSESSMENT

e Interactive Lectures.
TEACHING METHOD e Face to face
Face to face, distant, online, etc. e Tutorial exercises in groups
e Individual and group assignments.

USE OF INFORMATIONAL AND | Lectures:
COMMUNICATIONAL e Interactive teaching, Lectures - presentations
TECHNOLOGIES (PowerPoint, video, etc.)
The use of ICT in the learning process, workshops e Short assignments - student studies on cutting
and communication with the students. ]
edge issues.
Student Communication:
e-Class (announcements, information, messages, files,
assignments, student groups, etc.).

TEACHING PLANNER . . Semester Study
Detailed description of the teaching methods, Activities Workload

lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
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educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for
each learning activity, including the non-guided
study hours according to ECTS standards.

Lectures - live
interactive teaching

36 hours (1,20 ECTS)

Seminars - Workshops

12 hours (0,40 ECTS)

Study and analysis of
specialized literature

33 hours (1,10 ECTS)

Individual work / study

40 hours (1,30 ECTS)

Group assignment

36 hours (1,20 ECTS)

Final exculpatory
assignment

68 hours (2,30 ECTS)

Course Total

225 hours (7,50 ECTS)

(30 hours of workload
per credit unit)

ASSESSMENT

Assessment Process Description:

Assessment Language, Assessment Methods,
Formative or Summative, Multiple-Choice Test, Short
Answer Questions, Essay, Problem Solving, Written
Assignment, Report, Oral Examination, Presentation,
Laboratory Work, Clinical Work, Artistic
Interpretation, Other.

Explicitly defined evaluation criteria are mentioned
and if and where they are accessible by students.

¢ Intermediate assignments (individual, group)
e Final exculpatory assignment

(5)RECOMMENDED-BIBLIOGRAPHY

Mwtoa, A. (U6 ékdoon). AvBpwmiva Aikaiwuata kat Extaidsvon. Ex§ooelg Gutenberg.

Giotsa, A. (2018). Human Rights in A Changing World. Research and Applied Approaches. New
York: Nova Science Publishers, Inc. ISBN 978-1-53613-883-2.
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MODULE OUTLINE
(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE
FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION
DEGREE | Postgraduate (M.Sc.)

MODULE CODE | Y09 SEMESTER | 3rd (Core)
MODULE NAME | Social Neuroscience and Education
INDEPENDENT LEARNING
ACTIVITIES | WEEKLY
in case the credits are awarded in separate parts in tfze TEACHING ECTS
module e.g., Lectures, Labs, Workshops, etc. If the credits HOURS

are awarded uniformly for the entire module, enter the
weekly teaching hours and total credits

3 7,5

MODULE TYPE

general background, expertise | Exnertise background, specialization in a scientific area.
background, general knowledge

specialisation, skill development

Introduction to Neurosciences and Social Neuroscience

QEEREQUIEIES Brain, Mind and Education.
TEACHING AND Greek
EXAM LANGUAGE
IS THE MODULE
AVAILABLE TO | No
ERASMUS

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU931/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
e Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
e Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE
e To know the neurobiological basis of emotions and social interactions
e Know the different types of learning and memory, and how stress affects each of
them.
¢ Know how early negative experiences shape brain stress response circuits
through epigenetic changes in gene expression.
e Recognize psychobiological mechanisms of stress in an educational or social
environment.
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e To combine knowledge of various stress management techniques and introduce

them in the context of Social Pedagogy.
SKILLS

e To be able to recognize deviations from standard social interaction.

e To be able to recognize the effects of school stress on the learning process.

e To acquire the skill to apply simple stress management techniques in their work
environment.

e To be able to train parents and colleagues in ways to manage stress and
emotional fluctuations.

ABILITIES

e To produce new knowledge, through the study of interactions, interdisciplinary
interdependencies and interconnections of biological mechanisms,

e of ethics and the pedagogical and social processes of the human being, so that
they eventually become competent in the planning and implementation of
effective socio-pedagogical interventions of prevention, improvement and change
in the educational field.

e To be able to develop, design or cultivate new methods and practices for dealing
with psychosocial stress.

e To be able to propose programs to deal with violence and attention problems in
the school environment.

General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.
using the necessary technologies. Understanding towards diversity and multiculturalism.
Adaptation to new situations. Respect for the natural environment.
Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.
Teamwork. Demonstrate critical thinking and reflection.
Work in international environments. Promote the free, creative, and inductive thinking.
Work in interdisciplinary environments. ..
Generating new research ideas. Other...
e Search, analyse and synthesize data and information using necessary
technologies.

Group project

Promotion of free, creative and inductive thinking
Work in an interdisciplinary environment

Project planning and management

(3)MODULE SYLLABUS

The purpose of the module is to familiarize students with the study and the
understanding of the ways in which the social brain works and mainly affects formal,
non-formal and informal education and generally various fields of socio-pedagogical
action.
The course studies (indicative reference) values, beliefs, perceptions, the
emotions, behaviours, relationships, abilities, social processes and the structures that
develop mainly in the field of education, as well as the ways to which all the above can
effectively deal with various arising issues and lead to improvement changes in
education and in society.

e Brain circuits of social interaction

e Influence of early experiences on brain structure and function

e Mind- Body medicine - Stress management techniques
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o Time management

o Managing negative thoughts

e Meditation techniques

o Neurobiological basis of meditative techniques
¢ Mindfulness in stress management
o Mindfulness in education

e Vagus nerve-
o Vagal strengthening
o Polyvagal theory

e Biofeedback principles and applications in stress management
o Heart rate variation (HRV)

e Golden Epics of Pythagoras in stress management
o Value system of Platonic Philosophy

Memory - hippocampus

Emotions and memory
Memory and stress

WORKSHOPS

Neurobiological action of emotions

Effects of stress on memory and learning
Cognitive Psychotherapy and education

e Biofeedback - connecting students to a biofeedback machine and
neurophysiological measurements of stress and other functions.
e Cognitive behavioural therapy (CBT)

(4) LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

Face to face, distant, online, etc.

Face to face

USE OF INFORMATIONAL AND
COMMUNICATIONAL
TECHNOLOGIES

The use of ICT in the learning process, workshops,
and communication with the students.

Lectures:

e Lectures and presentations using multimedia
(PowerPoint presentations, video, animation,
etc.) and interactive teaching.

e Biofeedback Method- Biofeedback (students’
experiential participation, through the special

machine)

Student Communication:

Supporting of the learning process and mutual
communication through the e-Class electronic
platform (announcements, information, messages,
documents, assignments, user groups, etc.).

TEACHING PLANNER

Detailed description of the teaching methods,
lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for
each learning activity, including the non-guided
study hours according to ECTS standards.

Activities

Semester Study
Workload

Lectures- live
interactive teaching

36 hours (1,20 ECTS)

Experiential Workshops

18 hours (0,60 ECTS)

Study and analysis of
specialized literature

60 hours (2,00 ECTS)
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Individual study of
analysis and editing of a 51 hours (1,70 ECTS)
scientific article

Final exculpatory 60 hours (2,00 ECTS)
assignment

Course Total 225 hours (7,50 ECTS)
(30 hours of workload
per credit unit)

ASSESSMENT

Assessment Process Description:
Assessment Language, Assessment Methods,
Formative or Summative, Multiple-Choice Test, Short

Answer Questions, Essay, Problem Solving, Written ° Study of a scientific article
Assignment, Report, Oral Examination, Presentation, E 1 . S d el
Laboratory Work, Clinical Work, Artistic i Xcu patory aSSIgnment - Stu y ertlng

Interpretation, Other.

Explicitly defined evaluation criteria are mentioned
and if and where they are accessible by students.
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MODULE OUTLINE
(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE

FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION

DEGREE | Postgraduate (M.Sc.)

MODULE CODE | Y010 SEMESTER | 3rd (Core)

Educational Instructional Design informed by Social

MODULE NAME Pedagogy and Social Neuroscience

INDEPENDENT LEARNING ACTIVITIES WEEKLY
in case the credits are awarded in separate parts in the module e.g.,
Lectures, Labs, Workshops, etc. If the credits are awarded uniformly for TEACHING ECTS
the entire module, enter the weekly teaching hours and total credits HOURS
Lectures 3 7,5
Experiential Workshops and Seminars 2
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(distributed
Internship over all
semesters)

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).

MODULE TYPE | Expertise background, specializing in interdisciplinary

general background, expertise connections
background, general knowledge '

specialisation, skill development Skills Development

Social Pedagogy
PREREQUISITES | Introduction to Neuroscience and Social Neuroscience
Brain, Mind and Education

TEACHING AND EXAM

LANGUAGE Greek (and English terminology)

IS THE MODULE
AVAILABLE TO | No
ERASMUS

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU929/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
. Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
. Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE

e To know and apply methods and techniques of exploiting the plasticity of the
brain, so that they can create the appropriate learning experiences to improve the
teaching and the educational process, relationship development and social
learning, in the fields of formal, non-formal and informal education across the
human age spectrum.

e To use specialized knowledge about the interaction of the social brain with the
cognitive, emotional and social skills of adolescents and adults, so that they can
more effectively support the cultivation of values, the process of learning, the
manifestation of positive behaviours and problem solving.

e Torecognize the biological and social basis of learning to utilize it in matters of
special learning needs and differentiated teaching.

SKILLS

e To integrate the research results from Social Neuroscience into the education of
children and adults, as well as into socio-pedagogical interventions, seeking to
improve the level of education provided and the quality of life of the school class,
the school and the wider community, upgrading the role of the trainer of children
and adults, the school and the educational institution in general.

e To produce new knowledge through the study of interactions, interdisciplinary
interdependencies and interconnections of biological mechanisms, ethics and the
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pedagogical and social processes of man, for the effective treatment of problems
in various fields of education and social action.
ABILITIES

e To creatively utilize the dimensions and possibilities of the interdisciplinary
synergy of Education, Social Pedagogy and Social Neuroscience in the production
of educational and social policy.

e To develop the specialized knowledge and skills they have acquired, pursuing
further interdisciplinary connections, for the effective solution of socio-
pedagogical problems; to also pursue their own scientific extroversion and
personal development, through the formulation of new ideas and innovative
processes for the improvement and change of educational and social conditions.

General SKkills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.

using the necessary technologies. Understanding towards diversity and multiculturalism.

Adaptation to new situations. Respect for the natural environment.

Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.

Teamwork. Demonstrate critical thinking and reflection.

Work in international environments. Promote the free, creative, and inductive thinking.

Work in interdisciplinary environments. ..

Generating new research ideas. Other...

General abilities that the course aims for the students to acquire:

e Design and implementation of socio-pedagogical programmes and interventions

using Social Neuroscience.

e Making decisions, dealing with crises and preventing and solving socio-
pedagogical problems.
Design - programming and implementation of socio-pedagogical research.
Production of free, creative thinking and new research ideas.
Group and autonomous work
Creation of socio-pedagogical tools that include neuroscientific data.
Effective treatment of socio-pedagogical problems
Work in an interdisciplinary environment
Work in an international environment

(3)MODULE SYLLABUS

The purpose of the course is the interdisciplinary utilization of the results of Social
Neuroscience research in the educational and social practice and in the development of
socio-pedagogical programmes and interventions.
In more detail, the aim is for students to acquire the skills to plan, implement and
evaluate socio-pedagogical actions, interventions and programmes, considering research
results from Social Neuroscience and studying the interactions and interconnections of
human biological mechanisms and the pedagogical and social processes developed, so
that they respond more effectively to the modern needs and challenges of the
educational, pedagogical and social systems.
The main axes of the course are:
e Introduction to Strategic Planning and Programming- Different approaches -
Utilization and Applications.
¢ Interdisciplinary connections of Social Pedagogy and Social Neuroscience.
e Research studies that utilize the interdisciplinary interconnection of Social
Pedagogy and Social Neuroscience.
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e Familiarity with the work of internationally renowned social neuroscientists.
Analysis of the research results of their studies and applications in socio-

pedagogical practice.

e Possibilities of exploiting the effects of biological, emotional, social and cultural
factors (and the limitations they create): a) in the design of learning
environments, b) in the development of educational strategies and teaching
practices, c) in the formulation of educational and social policy, and d) more
generally in the approach and improvement of educational processes and
pedagogical and social phenomena.

e Methods and techniques that utilize Social Neuroscience to optimize the results of
socio-pedagogical actions and programmes.

e (Combined and effective treatment of specific psychosocial needs of individuals
and groups and "educational” needs of society.

¢ Planning programmes and interventions through the application of research
strategies, methods and techniques of Social Pedagogy in difficult educational
conditions and the possibilities of utilizing social-neuroscientific data.

e Design, organization and implementation of socio-pedagogical interventions and
programs in non-formal education areas.

e Evaluation tools for socio-pedagogical programmes and interventions, which
utilize Social Neuroscience, in different areas (formal, non-formal and informal)

education.

e C(Case studies and examples and their processing in cooperative and experiential
learning groups (in each course).
The course includes experiential workshops - seminars and practical exercises.

(4) LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

Face to face, distant, online, etc.

Face to face

USE OF INFORMATIONAL AND
COMMUNICATIONAL
TECHNOLOGIES

The use of ICT in the learning process, workshops,
and communication with the students.

Lectures:

e Interactive Teaching, Lectures - presentations
(PowerPoint, video, films, works of art, etc.),
extensive use of ICT. (Through various forms)

e Interactive and experiential learning, through
the approach of the scientific work of
renowned social neuroscientists

Student Communication:

Supporting of the learning process and mutual
communication:

Live

Through the e-Class electronic platform
(announcements, information, messages, documents,
assignments, user groups, etc.).
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TEACHING PLANNER N Semester Study
Activities

Detailed description of the teaching methods, Workload
lectures, seminars, workshop, assignments, practice, - - -
study bibliography, tutoring, placement, clinical | | Interactive live teaching 36 hours (1,20 ECTS)

practice, art workshops, interactive teaching, : .
educational visits, projects, dissertations, creativity, Experlentlal WOI'kShOpS

. 33 hours (1,10 ECTS)
etc. | | - Seminars

State the study hours required from the students for Weekly IOg 12 hours (0’40 ECTS)

each learning activity, including the non-guided | | A study of the education-
study hours according to ECTS standards.
related work of

distinguished social 27 hours (0,90 ECTS)
neuroscientists

Intermediate 33 hours (1,10 ECTS)
assignments

Study and analysis of

specialized Social 24 hours (0,80 ECTS)

Neuroscience literature

Final exculpatory 60 hours (2,00 ECTS)
assignment

Course Total 225 hours (7,50 ECTS)
(30 hours of workload
per credit unit)

ASSESSMENT | Throughout the course, the student's evaluation file is

Assessment Process Description: kept. which includes:
Assessment Language, Assessment Methods, pL, '

Formative or Summative, Multiple-Choice Test, Short e Worksheet to check the understanding and
ST (IS st 5oy, el e S, [ e consolidation of the lesson, during the
Assignment, Report, Oral Examination, Presentation, X . .
Laboratory Work, Clinical Work, Artistic Interactive teachlng.
Interpretation, Other. e Weekly recording and evaluation log.
Explicitly defined evaluation criteria are mentioned ° Week]y (lndIVIdua]) aSSignmentS

and if and where they are accessible by students. . . . . .
f 4 Y ¢ Design and organization of socio-pedagogical

interventions, utilizing interdisciplinary
connections with Social Neuroscience to solve
or prevent problems from occurring.

e Team-collaborative Work.

¢ Keys to formative self-assessments and group
assessments.

¢ Final summative essay (individual): Design and
development of a socio-pedagogical
programme, which utilizes research results
from Social Neuroscience to address specific
problems.
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MODULE OUTLINE
(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE

FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION

DEGREE | Postgraduate (M.Sc.)

MODULE CODE | YEO1 SEMESTER | 3rd

MODULE NAME | Psychosocial Health and Education

INDEPENDENT LEARNING ACTIVITIES WEEKLY

in case the credits are awarded in separate parts in the module e.g., TEACHING ECTS
Lectures, Labs, Workshops, etc. If the credits are awarded uniformly for
the entire module, enter the weekly teaching hours and total credits HOURS

3 7,5

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).

generm,gggﬁ ;E[;Z}:E General Knowledge

background, general knowledge | Skills Development
specialisation, skill development

PREREQUISITES | No

TEACHING AND EXAM Greek
LANGUAGE
IS THE MODULE
AVAILABLE TO | No
ERASMUS

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU938/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
e Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
e Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE
e C(larification and study of concepts related to the interconnection of psychosocial
health and education.
e Knowledge of psychosocial health pathology, e.g., personality disorders and
relationship problems.
¢ Knowledge about the implementation and effectiveness of evaluative
interventions that contribute to psychosocial health.
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SKILLS
The development of evaluative skills related to the three levels of actions is expected:

1.

2.

3.

the individual (protection of the individual's psychosocial health, empowerment,
self-efficacy)

the interpersonal and community (cultivation and development of social mutual
support skills and strengthening of social cohesion)

the social (alleviating the mechanisms of marginalization and social exclusion of
individuals and special groups of the population who are in a disadvantaged
position).

ABILITIES

Students are expected to be able to design and complete research studies with the
objectives of a) the investigation and highlighting of interventions that contribute
to the strengthening of psychosocial health, b) the design of effective strategies
for the development of psychosocial education throughout the human age
spectrum.

To be able to combine the acquired knowledge and the results of contemporary
research in order to pose new specific research questions.

General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of them
this module aims at?

Search, analysis and synthesis of data and information,  Project planning and management.

using the necessary technologies. Understanding towards diversity and multiculturalism.

Adaptation to new situations. Respect for the natural environment.

Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.

Teamwork. Demonstrate critical thinking and reflection.

Work in international environments. Promote the free, creative, and inductive thinking.

Work in interdisciplinary environments. ..

Generating new research ideas. Other...

Search, analysis and synthesis of data and information, using the necessary
technologies.

Adaptation to new situations

Autonomous work

Work in an international environment

Work in an interdisciplinary environment

Respect for diversity and multiculturalism

Respect for the natural environment

Demonstrate social, professional and ethical responsibility and sensitivity to
gender issues.

Exercise of criticism and self-criticism

Promotion of free, creative and inductive thinking

(3)MODULE SYLLABUS

1.
2.
3.

N oo

PSYCHOSOCIAL HEALTH AND EDUCATION: DEFINITIONS, CORRELATIONS
EVALUATION, ADJUSTMENT AND SOCIALIZATION

PRINCIPLES OF FUNCTIONAL ASSESSMENT: MEDICAL BIO-PSYCHO-SOCIAL
MODEL

PSYCHOSOCIAL CRISES AND MENTAL HEALTH

PERSONALITY DISORDERS AND PSYCHOSOCIAL HEALTH

MOBBING: BASIC ELEMENTS AND PRINCIPLES OF ADDRESS

PRINCIPLES OF MANAGING PSYCHOSOCIAL CRISES (DEPRECIATION, MOURNING,
LOSS)
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(4)LEARNING AND TEACHING METHODS - ASSESSMENT

TEACHING METHOD

Face to face, distant, online, etc.

Interactive Lectures face-to-face and remotely

USE OF INFORMATIONAL AND
COMMUNICATIONAL
TECHNOLOGIES

The use of ICT in the learning process, workshops,
and communication with the students.

Lectures:
e Interactive teaching, Lectures - presentations
(PowerPoint, video, etc.)
e Shortassignments - student studies on cutting
edge issues.
Student Communication:
Through the e-Class electronic platform
(announcements, information, messages, documents,
assignments, user groups, etc.).

TEACHING PLANNER

Detailed description of the teaching methods,
lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for
each learning activity, including the non-guided
study hours according to ECTS standards.

Semester Study
Workload

36 hours (1,20 ECTS)

Activities

Lectures - interactive
teaching

Experiential seminars -
field exercise

Study and analysis of
specialized literature
Individual study of
analysis and editing of a
scientific article -
Tutorial

Final exculpatory work
Course Total

(30 hours of study per
ECTS)

60 hours (2,00 ECTS)

36 hours (1,20 ECTS)

33 hours (1,10)

60 hours (2,00 ECTS)
225 hours (7,50 ECTS)

ASSESSMENT

Assessment Process Description:

Assessment Language, Assessment Methods,
Formative or Summative, Multiple-Choice Test, Short
Answer Questions, Essay, Problem Solving, Written
Assignment, Report, Oral Examination, Presentation,
Laboratory Work, Clinical Work, Artistic
Interpretation, Other.

Explicitly defined evaluation criteria are mentioned
and if and where they are accessible by students.

Assessment Language: Greek

1. Oral discussion of examples and application of
role-playing methods to examine the students'
knowledge regarding a) the recognition of basic
principles of the connection between psychosocial
health and education, b) the pathology of
psychosocial health, e.g., personality disorders and
relationship problems, c) effectiveness of
evaluative interventions that contribute to
psychosocial health.

2. Oral discussion of examples and application of
role-playing methods to examine the adequacy of
knowledge and development of evaluative skills
related to the three levels of actions: a) the
individual, b) the interpersonal and the
community c) the social

3. Final exculpatory work that examines:
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a. Students' abilities to design and complete
research studies to identify appropriate ways
to protect and enhance psychosocial health.

b. Students' abilities to combine acquired
knowledge with newer research data, and to
pose new specialized research questions.

(5)RECOMMENDED-BIBLIOGRAPHY

Allemand M., Steiger A., Fend H. (2015) Empathy Development in Adolescence
Predicts Social Competencies in Adulthood, Journal of Personality, 83:2

Anckarsater H, Stahlberg O, Larson T, et al. (2006) The impact of ADHD and autism
spectrum disorders on temperament, character, and personality development, Am ]
Psychiatry, 163: 1239-1244.

Eisenberg, N., Cumberland, A., Guthrie, 1., Murphy, B., Shepard, S. (2005) Age changes
in prosocial responding andmoral reasoning in adolescence and early adulthood,
Journal of Research in Adolescence, 15: 235-260

McKune, S., Acosta, D., Diaz, N.et al. (2021) Psychosocial health of school-aged
children during the initial COVID-19 safer-at-home school mandates in Florida: a
cross-sectional study. BMC Public Health 21: 603

Mujtaba, B., Senathip T. (2020) Workplace Mobbing and the Role of Human Resources
Management, Business Ethics and Leadership, 4: 17-34

Owen, D., Davidson ]. (2009) Hubris syndrome: An acquired personality disorder?
Brain: 132; 1396-1406

Pemment]. (2013) The neurobiology of antisocial personality disorder: The quest for
rehabilitation and treatment, Journal of Aggression and Violent Behavior, 18: 79-82

Potte,r R. et al (2019) Analytical review of the Australian policy context for work-
related psychological health and psychosocial risks, Safety Science, 111: 37-48

Sischka P. (2018) Workplace bullying: Validation of a measurement and the role of
competition, passive avoidant leadership style, psychological contract violation and
basic need frustration, Dissertation: Université du Luxembourg (Defence held on
22/06/2018 in Luxembourg)

Skodol A., Johnson J.,, Cohen P, et al. (2007) Personality disorder and impaired
functioning from adolescence to adulthood. Br ] Psychiatry, 190: 415-420

Vassiliadou, M. (2005) Mental Health Promotion and Education, “Epictetus”:
Axiological Cognitive Strategies, Educational Trust for Health Improvement through
Cognitive Strategies, London

69




Vassiliadou, M., Bergiannaki, I,, Tomaras V. (2014) Axiological Anthropology: A Model
Integrative Approach to Mental Health Promotion, in C. Soldatos et al “Pluralism in
Psychiatry”, World Psychiatric Association (WPA): Medimond International
Proceedings, 249-251

C. Kontogianni, E., Vassiliadou, M., Papageorgiou (2015) Addressing Bereavement in
individuals living with HIV/AIDS: Promotion of Adaptation Skills, in C. Soldatos et al
“Pluralism in Psychiatry”, World Psychiatric Association (WPA): Medimond
International Proceedings, 121-123

Vassiliadou, M. (2006) Mental Health Promotion and Personality Disorders: The
Axiological Model, Jason Publ.,

Wilhelm, M., Bekkers, R. (2010) Helping behavior, dispositional empathic concern,
and the principle of care. Social Psychology Quarterly, 73: 11-32

Zarrett, N., Eccles, J. (2006). The passage to adulthood: Challenges of late adolescence.
New Directions for Youth Development, 111: 13-28

Related scientific journals:

Journal of psychology of education
Journal of Personality

Journal of Counseling Psychology
Business Ethics and Leadership
Personality and Social Psychology Bulletin
Psychological medicine

Quarterly Journal of Education Studies

MODULE OUTLINE
(1) GENERAL

SCHOOLS | EDUCATION, MEDICINE, SCIENCE

FACILITATED BY | DEPARTMENT OF PEDAGOGY AND PRIMARY EDUCATION

DEGREE | Postgraduate (M.Sc.)

MODULE CODE | YEO2 SEMESTER | 3rd (Elective)
MODULE NAME Commqnlcatlon, Interpersonal Relations and Group
Dynamics
INDEPENDENT LEARNING ACTIVITIES WEEKLY
in he credits ar rded in T rts in the module e.g.,
Lecturg;,s i;b: Cl/l/eorgi?o;s?:;; I}f the ;ZI;‘;; ;iep zthrdetd im;orl:niyef'zr TEACHING ECTS
the entire module, enter the weekly teaching hours and total credits HOURS
3 7,5

Add rows if necessary. The teaching organization and the teaching
methods used are described in detail in (4).

MODULE TYPE
general background, expertise General background

background, general knowledge | Skills Deve]opment
specialisation, skill development
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PREREQUISITES | No

TEACHING AND EXAM

LANGUAGE | Geek

IS THE MODULE
AVAILABLE TO | No
ERASMUS

E-CLASS (URL) | https://eclass.uoa.gr/courses/PRIMEDU930/

(2)LEARNING OUTCOMES

Learning Outcomes
Description of the learning outcomes of the module, the specific knowledge, skills, and abilities of an appropriate level that the students
will acquire after the successful completion of the module. Consult Appendix A:
e Description of the Level of Learning Outcomes for each course of study according to the Qualifications Framework of the
European Higher Education Standards.
e Descriptive Indicators for Levels 6, 7 & 8 of the European Qualifications Framework for Lifelong Learning.
e And Appendix B: A comprehensive guide in writing Learning Outcomes.

After the successful completion of the module, the students will be trained in the
following:
KNOWLEDGE

e Understand, assimilate, describe and define the basic concepts of general systems
theory.

e Understand, synthesize and assimilate key concepts and principles of the theory
of archetypes and psychological types in Carl Jung's Analytical Psychology, which
they can incorporate into group work.

SKILLS

e Familiarize themselves with and apply the various systemic approaches and
techniques in the various environments (school, family, community).

e Familiarize themselves with the inner dynamics of archetypal and unconscious
dynamics that govern interpersonal relationships so that they can perceive
different psychological and professional types, as well as deficit or conflict
situations in the subsets of smaller social or educational groups.

ABILITIES

e Promote in various ways the cooperation and communication of the various
systems such as school-family cooperation.

e To analyze specialized cases.

e Adequately use knowledge and skills in cultivating communication and improving
interpersonal relationships in various settings.

e Adequately use knowledge and skills in managing crisis situations.

¢ Promote and maintain harmonious relationships between students and between
the teacher and students despite the diversity of psychological types.

e In cases of conflict or deficit situations, aim to smooth out differences and correct
deficit relationships, showing empathy and a deeper understanding of problems
in interpersonal relationships.

e They seek to detect the largely unconscious dynamics that govern the parent-
child relationship, which is also transferred to the school environment, in such a
way that, avoiding aggravation, they aim at creative and potentially therapeutic
communication between student and teacher.
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General Skills

Considering the general skills that the graduate must have acquired (as listed in the Diploma Appendix and listed below) to which of
them this module aims at?

Search, analysis and synthesis of data and information, Project planning and management.
using the necessary technologies. Understanding towards diversity and multiculturalism.
Adaptation to new situations. Respect for the natural environment.
Decision making. Demonstrating social, professional, and ethical responsibility and empathy to
Work alone. gender issues.
Teamwork. Demonstrate critical thinking and reflection.
Work in international environments. Promote the free, creative, and inductive thinking.
Work in interdisciplinary environments.
Generating new research ideas. Other...

e Decision making

e Independent work

e Groupwork

e Project planning and management

e Respect for diversity and multiculturalism

e Exercise of criticism and self-criticism

Organization of Research Process

e School-Family-Community Collaboration

e Maintaining smooth interpersonal relationships

e Organization of activities based on the variety of psychological and professional
types.

e Management of personal or family conflicts

e Ability to maintain balance and creative collaboration of different personalities

with varied professional orientation

(3)MODULE SYLLABUS

Evolution of general systems theory at the Greek and international level.

Systemic approaches-Theory and Practice.

Application of systemic theory in the classroom.

Managing difficult situations in the classroom.

Basic concepts of the theory of archetypes and the theory of psychological types

of Carl Jung.

e Basic concepts of neurophysiological structures involved in the learning process.

e (Combining archetypal theory with neurophysiology and highlighting the
multiplicity of factors in the process of both mental development and learning.

e Detection of unconscious conflicts and prejudices in the school class group

(4)LEARNING AND TEACHING METHODS - ASSESSMENT

e Interactive Lectures.
TEACHING METHOD » Face to face
Face to face, distant, online, etc. e Tutorial exercises in groups
e Individual and group assignments.
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USE OF INFORMATIONAL AND
COMMUNICATIONAL
TECHNOLOGIES

The use of ICT in the learning process, workshops,
and communication with the students.

Lectures:

e Interactive teaching, Lectures - presentations
(PowerPoint, video, etc.)
e Shortassignments - student studies on cutting

edge issues

Student Communication:

Through the e-Class electronic platform
(announcements, information, messages, documents,
assignments, user groups, etc.).

TEACHING PLANNER

Detailed description of the teaching methods,
lectures, seminars, workshop, assignments, practice,
study bibliography, tutoring, placement, clinical
practice, art workshops, interactive teaching,
educational visits, projects, dissertations, creativity,
etc.

State the study hours required from the students for
each learning activity, including the non-guided
study hours according to ECTS standards.

Activities

Semester Study
Workload

Lectures - live
interactive teaching

36 hours (1,20 ECTS)

Seminars - Workshops

12 hours (0,40 ECTS)

Study and analysis of
specialized literature

33 hours (1,10 ECTS)

Individual work / study

40 hours (1,30 ECTS)

Group assignments

36 hours (1,20 ECTS)

Final exculpatory
assignment

68 hours (2,30 ECTS)

Course Total

225 hours (7,50 ECTS)

(30 hours of workload
per credit unit)

ASSESSMENT

Assessment Process Description:

Assessment Language, Assessment Methods,
Formative or Summative, Multiple-Choice Test, Short
Answer Questions, Essay, Problem Solving, Written
Assignment, Report, Oral Examination, Presentation,
Laboratory Work, Clinical Work, Artistic
Interpretation, Other.

Explicitly defined evaluation criteria are mentioned
and if and where they are accessible by students.

¢ Intermediate assignments (individual and

group)

e Presentations of work
e Final summative essay
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This guide is intended to facilitate the students of the Interdepartmental Postgraduate

Programme "Social Neuroscience, Social Pedagogy and Education™ in the preparation
of their master’s thesis.

It includes the basic parameters that they need to consider when they start writing their

thesis which must meet high academic criteria in order to be accepted and evaluated.
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1. Introduction

This guide includes what every postgraduate student, who is invited as part of the
studies, to the Interdepartmental Postgraduate Program "Social Neuroscience, Social
Pedagogy and Education” (Social Neuroscience, Social Pedagogy and Education)
should know in order to prepare a master’s thesis based on the application of scientific

theories and methods, which was taught during their studies.

The research and writing of the paper are essentially a deepening of a specific issue, in
which the students will immerse themselves, gaining more knowledge and experiences,

through research.

This subject will necessarily be related to the two pillars of the Postgraduate

programme, primarily to Social Pedagogy, as well as to Social Neuroscience and to

other sciences and fields (depending on the choice of topic), with which

interdisciplinary connections will be made.

It is clarified that Social Pedagogy will need to not be just a reference (in the form of

a chapter or sub-chapter) in the thesis, but beyond the presence of said chapter the
connection with the dimensions of Social Pedagogy and with the socio-pedagogical
perception throughout the body of the thesis (theoretical and research part and certainly

in the discussion of the results and the conclusions) should be clear and obvious.

This is a necessary condition for the approval of the thesis, given that upon

completion of the studies the student acquires the title of social pedagogue.

The student's decision on the purpose, objectives and questions of the research
determines the method and type of the thesis. That is, whether it will be a literature

review, historical research or empirical research (quantitative, qualitative, mixed).

2. Types of Theses

2.1. Literature Review

It does not constitute the bibliographic review that is required in every master’s thesis,
in order to include each research in its general context, i.e., what is known and what is

unknown regarding the subject, in which the research is included.
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It is a critical analysis of the literature, which has the following characteristics: a) uses
research that is current enough to be applicable, b) relies more on primary sources than
on secondary publications and opinions, c) offers a critical and analytical view of the
existing literature, recognizing the strengths and various weaknesses of previous
research on the topic , d) it is balanced, i.e. it presents the different opinions or all
opinions, e) it documents the need for conducting the specific research and the reason

why the research is important.

It is a given that it is a choice, only when the purpose of the research requires the
researcher to categorize, compare, analyse, critically evaluate, meta-analyse, etc. the
existing literature, stages that should be followed consistently as a necessary condition

for the approval of the work.

2.2. Historical research

It focuses on a particular topic, incident or phenomenon, such as the history of Social
Pedagogy in Europe. For the historical study, primary sources, written documents, oral
narratives, archives, etc., are used, but also secondary sources in the bibliographic
review of the research. It can be a qualitative and quantitative research, since some
sources offer quantitative data, e.g., the appointments of social pedagogues in Germany,
in the last 25 years. A very well organized and systematic research methodology is

required, as in the literature review.

2.3. Empirical research

It is based on the design and development of research, through the collection of primary
data, these can be quantitative, qualitative or mixed. It results from the study of the
literature and the need that the student finds for further research on a
topic/question/case. It then includes a) the development of the problem (questions,
hypotheses, research purpose), b) the choice of methodology (quantitative, qualitative,
mixed), the method or methods of data collection, method/s of data analysis in order to
document the research questions, or the testing of hypotheses or both, ¢) drawing up a
schedule, d) collecting, processing data, €) analyzing the results and their scientific

documentation for the scientific community.

Research can be sample questionnaire research, correlational/control research,
experimental or quasi-experimental, single case, case study, ethnographic, grounded

theory, action research, narrative research, etc.
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3. Stages of preparation of the thesis

After completing the course, i.e., after the end of their three-semester studies, the
students have at their disposal, exclusively, up to one semester to follow the
following stages and take on a topic for the preparation of a thesis. Only for documented
serious reasons, the student may apply to the Postgraduate’s Coordinating Committee
for a suspension of the submission of the thesis, but not for the process of taking up the

subject.
The master’s thesis work is individual and cannot be done in a group.

3.1. Selection of Subject

The choice of the subject of the thesis constitutes the beginning of the work and is
therefore decisive for the whole process. The topic initially arises from the interests of
the student. Ideas for this can be generated by the Postgraduate’s courses, notes,
workshops, internships, lectures and discussions, as well as work that students may
have done in them. Also, articles, books that are valid and reliable can offer many ideas

for comparative research, for reliable research tools and for original applications.

ATTENTION: As mentioned above, the thesis must necessarily be related to the two
pillars of the Postgraduate, mainly with Social Pedagogy but also with Social
Neuroscience. Especially the interconnection of the topic with Social Pedagogy should
not be treated fragmentarily and as a "patch™ in the thesis text, but the fundamental
socio-pedagogical dimensions and the interdisciplinary connections of the topic with
Social Pedagogy should be highlighted throughout the thesis (in the theoretical part, in
the research part, in the results and in the discussion.

This is a necessary condition for the approval of the thesis (see also 1. Introduction

hereof).

3.2. Designation of a supervising professor

The Coordinating Committee of the Postgraduate appoints the supervisor and the
members of the Three-Member Committee for the examination of diplomatic theses,

whose appointment is validated by the Special Interdepartmental Committee.

For the convenience of the students, the following possibility has been provided:

Depending on the choice of subject, the student proceeds to choose the supervising
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professor from among those who teach at the Postgraduate (courses or workshops or
Internships, etc.) and are members of the faculty, EDIP or EEP. Each professor can
supervise up to 5 theses. In any case, the subject must be related to the scientific
interests of the professor and to Social Pedagogy. The scientific interests of the
professors arise from the courses they teach and from their general research interests,

which can be found in their work biography.

3.3. Submission of Research Memorandum

In order to finalize the cooperation with the supervisor, the following must be followed:
First, submitting a research memorandum to the professor via email.

The Memorandum of the thesis must include:

a) Bibliographic Review on the subject,

b) Initial proposed title. The title includes the concepts being studied and their possible

relationship.

c) Purpose and objectives of the research, research question/s and/or research
case/s. The aim and objectives include an analytical and clear formulation of the
directions of the research and mention of the specific fields to be studied and the general

pursuit of the researcher.

d) Research methodology with clear reference to type and method (quantitative,

qualitative, mixed).

e) Sample- Sampling of the research, determined by the methodology. Probability

sampling in quantitative, convenience or theoretical sampling in qualitative.

f) Research Tools for data collection (Questionnaire, Interview (individual / group /
focus group-structured /semi-structured /unstructured), reports-records diary,

observation, narratives, role playing, etc.).

g) Analysis of research data. Statistical analysis in quantitative and content analysis,
thematic analysis and discourse analysis, alternative methods in qualitative research.

h) Necessity of the research. The reasons that make the thesis necessary are
highlighted. Necessity is documented, when a theoretical gap is established, proposals
of other researchers, with evidence that testifies to the lack of research on the subject

or from the conflicting conclusions of another research.
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i) Significance and originality of the research. The reasons why the researcher
considers why the problem to be investigated is important and original are stated, and
they support their position with the opinions of experts who have already dealt with the
subject. It refers to the potential contribution the results will make to science, society
or other fields. It is also additionally documented: a) by the inclusion of the specific
topic in the priorities of universities, research institutes, organizations, etc., b) by the
practical importance of the results for education or society more broadly, c) in socio-
pedagogical terms by the importance in prevention or in solving a problem and the

importance to the community and/or society.

J) Schedule that includes all stages up to and including the support of the thesis.

k) Limitations of the research

The Research Memorandum is evaluated based on specific criteria (See Appendix 1)

3.4. Agreement with the supervisor, posting in the e-classroom and final approval
of the subject by the Steering Committee and the Special Interdepartmental
Committee

After the agreement with the supervisor, the student must apply for the approval of the
subject and the appointment of a three-member committee to the Coordinating
Committee of the Postgraduate. In the application, the title of the thesis, an abstract (up
to 300 words) and up to 5 keywords are mentioned and the Research Memorandum,
which has been previously agreed with the supervisor, is attached. The Coordinating
Committee of the Postgraduate confirms the supervisor, appoints the members of the
three-member evaluation committee (which includes the supervisor), and the validation

by the Special Interdepartmental Committee (SEC) follows.

This phase is completed with by informing the student about the start of the process.

3.5. Carrying out the research.

In accordance with the Research Memorandum and the support of the supervisor, the
researcher carries out the research and informs the supervisor at regular intervals, as

determined by them.

3.6. Writing the thesis.

The thesis can be written gradually during the research. Its extent varies and depends
on various factors, such as the topic, the type of research, the methodology, etc. A key

feature of all, however, is the coherence of its chapters, which (have a beginning, middle
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and end and) are linked to the title of the thesis and the research. That is, they definitely
present the bibliographic overview of the concepts of the title, investigations of their
possible relationship, as presented in the research plan, correlation with Social
Pedagogy and Social Neuroscience and the continuous highlighting of the socio-
pedagogical background and context during the research process. Specifically for
research: identity and analytical presentation of the research process, results and
conclusions that contribute to the understanding or development of science. The
relationship between quantity and quality is not positive. This means that a research

cannot be presented in forty pages while a lot of pages and verbiage are not required.

For these reasons, it is suggested that the size of the thesis be a minimum of 35,000
words and a maximum of 70,000 words, not including the Covers, Contents,
Acknowledgments, Bibliographic References and Appendices and based on the

specifications analysed below.
3.6.1. Format of the thesis

- The work is delivered in electronic format in a Word and pdf file and is printed
on A4 paper, bound (e.g., with hot glue) in four (4) copies (three for the
Committee and one for the Secretary).

- The main body is written in Times New Roman Greek font, with font size 12
points, with 1.5 line spacing, with 2 cm margins on each side of the page.
Subheadings are 14-point bold and 13-point bold subheadings and 12-point
smaller subheadings.

- If for research the supervisor gives other instructions, then there may be changes
to the extend, only in terms of the maximum, of the thesis.

- The language should be clear and precise and references to many topics
peripheral to the main concepts of the research, should be avoided.

- The length of a chapter cannot be less than eight pages, for this the work needs
to have a structure that helps to understand as well as develop the scientific topic

studied by the research.

3.6.2. Structure of Thesis
The master’s thesis includes.

1) Cover in Greek on the first page with the following information:
-UOA logo
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-Pedagogical Department of Elementary Education - Medical School - Biology
Department

- Interdepartmental Master's Program (MPS)

- Social Neuroscience, Social Pedagogy and Education

-Dissertation title

- Name of Author

-Examination Committee: Name of the Supervising Professor, and title (e.g.

Associate Professor, Department, University) with reference to the supervision

(Supervisor)

- Name and status of the two members of the Three-member Committee

-The Diploma Thesis was prepared at the DPMS for the awarding of a Postgraduate
Diploma in Social Neuroscience, Social Pedagogy and Education of the UOA.

- Athens, month, year

The cover is not numbered

2) Cover in English on the next, odd numbered, page, i.e. the third.
- UOA English logo
-Department of Pedagogy and Primary Education - School of Medicine-
Department of Biology
- Interdepartmental Master’s Degree Programme in “Social Neuroscience,
Social Pedagogy and Education”
- Thesis Title in English
- Author’s Full Name in English
- Examination Committee:
(Members of the Three-member Evaluation Committee, all in English)
Name, Title, University (Supervisor)
Name, Qualification, University of the two members of the Three-member
Committee in English
- A Master’s thesis submitted to the Interdepartmental Master Degree
Programme in “Social Neuroscience, Social Pedagogy and Education” at the
N.K.U.A. for the award of the Master of Science in Social Neuroscience, Social
Pedagogy and Education
-Athens, month, year

The cover is not numbered

3) Title page, author's name and names of three-member evaluation committee
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4) DISCLAIMER
This thesis is submitted by its author as partial fulfiliment of the requirements
of the Interdepartmental master’s Program in "Social Neuroscience, Social
Pedagogy and Education” of the National and Kapodistrian University of
Athens.
It is hereby declared that this thesis has been written.
by the signatory and has not been submitted or evaluated in any other context
(e.g. another postgraduate or undergraduate degree, etc.), in Greece or abroad.
FULL NAME:
SIGNATURE:

5) Dedication (optional)

6) Contents

7) List of Tables, Figures, Graphs, etc., if any

8) Acknowledgments

9) Summary in Greek and 3-5 key words

10) Summary in English and 3-5 key words

11) Preface. The idea and the personal interest of the researcher are mentioned. Here,
it is the only point where non-academic writing is also allowed, such as referring to
personal reasons, influences or discussions, etc. for choosing the topic. You can

mention how you came to be interested in this topic, what your motivations are, etc.

12) Introduction. In the Introduction (of the paper, not in the introduction of each

chapter of the thesis) the problem of the research should be developed.

First, you present some general reflections on the topic, its relation to Social

Pedagogy and, if possible, to Social Neuroscience.
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Then you discuss:

= some issues of the theoretical search of the study, which led to the formation
of the subject of the thesis,

= the formulation of the main research question (if you wish, you can also
make a brief reference to the research hypotheses),

= the relevant scientific studies (if any),

= the purpose and objectives of the research,

= the research methodology (in brief),

= the justification of the importance of the thesis, with a clear reference to:
o the elements of the originality of the thesis (what new elements does it

bring)

o its contribution (what it offers) to the scientific field.

the structure of the thesis and a brief description of its chapters.

Usually the Introduction of the thesis (although it is presented first in the body of
the thesis), is written at the end, after you have completed the theoretical and the
research part, so you have the overall picture of your thesis. However, you can
collect certain thoughts and facts and fill them in gradually, as they arise, during
the thesis.

[ATTENTION: IN ANY TYPE OF THESIS CHOSEN, SEPARATION OF
THEORETICAL AND RESEARCH PART IS NECESSARY]

13) THEORETICAL PART

This includes the Chapters of the theoretical framework of the thesis.

It includes a review of the literature on the research concepts (necessarily those
mentioned in the title) and on the related research that has been done. The purpose
of the review is to support the research and its need to be developed. This part also
contributes to the analysis of the data. It is divided into individual Chapters
according to the concepts of the title, the subject of the thesis and the objectives of
the research.

It must include a separate chapter on Social Pedagogy (SP) and in the same or
another chapter the interconnection of SP (dimensions, perceptions, priorities, etc.),

with the subject of the thesis, needs to be sufficiently highlighted.

14) RESEARCH PART
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This includes the Chapters of the research process of the thesis.

Adequate connection of Social Pedagogy with purpose, research questions,

methodology, commentary on results, conclusions and discussion should be
presented.

14a) A chapter is dedicated to Research Identity. The necessity and importance of
the research (which has also been briefly mentioned in the Introduction) is recorded.
Then, the purpose, objectives, questions (or hypotheses) of the research are
mentioned. The research design follows. The methodology (the stages of qualitative
research), the sampling, the method of data collection, the use of the research tools
is documented, the intervention (if it was done) is analysed, the schedule, the ways
of processing the research data are mentioned and explained in detail, and finally,
the limitations of the research are presented.

14b) The next chapter is dedicated to the presentation and analysis of results. The
results of the research are presented and interpreted, based on the purpose of the
research and for each research question (or/ the research hypothesis), separately.
The research results are presented and interpreted.

14c) The last chapter includes the synthesis of results and findings, discussion and
critical evaluation of the research conclusions, which are related to other researches.

Finally, suggestions are made for future research.

15) Each chapter begins with a short introduction and ends with a brief summary of

what it covered.

16) Bibliography. List of bibliography used in the preparation of the paper and
referred to in the text of the thesis. References are made using APA style (See
Appendix).

17) Appendices. They are numbered with the Latin numbers I, II. 111 and so on, and
include what contributes to the understanding of what the research involves, but
does not need to be part of the main text e.g., the complete questionnaire,
documents drafted and used, the interview questions, observation keys, secondary

Tables and Graphs from the Statistical Analysis, etc.

For the continuous evaluation of the structure (attention to the consistent numbering of
the chapters and sub-chapters of the Theoretical and then the Research part of the
paper), the language (academic writing, impeccable spelling, etc.) and the presentation

of the paper (visual validity)) a reflective tool is proposed to assist in the revisions and
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reduction of indicated corrections by the Three-member Review Committee (see

Appendix I11).
3.6.3. Confidentiality

The Diplomatic Thesis does not mention names of people and names of companies,
schools, etc. Letters and numbers are generally used for research participants, e.g. Al
or aliases. Specific toponyms are avoided. More general designations are used, e.g.,

West Primary School of Attica.
3.6.4. Avoiding plagiarism.

Plagiarism is observed when in the thesis the student presents ideas, phrases or
suggestions of others as their own, without citing the sources from which they found

them either intentionally or unintentionally.
The following cases of plagiarism are usually presented:

1) copying word for word without quotes, without citations, without referencing of the

sources / bibliography at the end.

2) copy word for word without quotation marks, without citations, with correct

referencing of the sources / bibliography at the end.

3) copying word for word without quotes, with correct citations, with correct
referencing of the sources / bibliography at the end (references)

4) with a few words changed, no quotation marks, no citations, no referencing of the
sources / bibliography at the end

5) with a few words changed, without quotes, without citations, with correct referencing
of the sources / bibliography at the end

6) with a few words changed, without quotation marks, with correct citations, with

correct referencing of the sources / bibliography at the end

In order to avoid plagiarism, the students a) devote time to writing and makes revisions
correcting parts that are the result of plagiarism, b) check whether they have
inadvertently omitted references, ¢) always mention the source they have studied
primary or secondary and do not present secondary sources as primary, d) always record

the source of the information so that when they use it they remember to cite it, d) use
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quotation marks when copying verbatim, e) use full text in quotation marks when it is
few words (up to 2 lines) and only when the author's original wording expresses the
idea so well that no better wording is possible and f) always refer to the original source
when paraphrasing text (not simply changing words or changing the order of words, but

simplifying or summarizing a text in order to understand what the author is saying).

3.7. Completion of Thesis

The Diploma Thesis is expected to be completed within a period of up to twelve (12)
months, after the appointment of the three-member evaluation committee. The students
inform the supervisor by any suitable means, at regular intervals about the progress of
the work, according to what has been set by the supervisor. Always with the consent of
their supervisor, before the presentation/support, they communicate their thesis to the
other two members of the Three-Member Committee in order to improve what the two

members may point out.

In case of non-completion within the 12-month period of submission of the work, the
student may request - with the consent of the supervisor - to the Coordinating
Committee and finally with a decision of the Special Interdepartmental Committee, an
extension for a specific period up to twelve (12) months, so that the total duration does
not exceed twice the time of normal study (2X2 years).

If the work is not completed within the specified period, the student does not have the
right to another extension and is not awarded the Postgraduate Diploma but a Certificate
of Attendance of the Postgraduate courses and not a Certificate of Completion of
Studies.

3.8. Presentation/Support and Evaluation of work

The thesis is evaluated after a public presentation/support, by the Three-member

Evaluation Committee.

The public presentation and oral support of the thesis takes place on a specific day and
time, which should have been announced (see Appendix V1), in the corresponding page
on the Postgraduate’s website, at least 8 days in advance. The student has a maximum
of fifteen (15) minutes at their disposal. The presentation is based on the analysis of the
main parts of the thesis, which is done with a ppt presentation, and the emphasis is on
the research part.

Questions for the candidate from the Committee members follow the presentation.
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Afterwards, the candidate leaves for a while and the Three-Member Committee, based
on the criteria (see Appendix V) deliberates and decides on the evaluation of the work.
Finally, the student is called before the Committee and the result of the evaluation of

the thesis is announced to them.

The thesis is considered successful, if it receives a grade from 5 - 10 (with the

corresponding designation, good, very good and excellent).

If the thesis is evaluated with a grade below the base (5), then the student can resubmit
the thesis in collaboration with the supervisor and with the same three-member
committee. In the event that the thesis is evaluated the second time with a grade below
the base (5), then the student does not have the right to another extension, and they are
awarded only a Certificate of Attendance of the courses and not a Certificate of

completion of studies.

In the event that corrections are requested by the Committee, the student undertakes to

complete them within the time frame, set by the Committee.

In more detail, the procedure followed for students whose thesis needs corrections is
as follows:
1) The candidate sends to the members of the Examining Committee the text of
their thesis (in the time period defined according to the extent of the required
corrections), having diligently dealt with all the corrections (marked with colour
marking) which were recommended by the members of the Commission.
2) The Committee - within a period that does not exceed two months - sends the
answers to the candidate.
3) The candidate prepares the final text (making missed corrections, where
needed) and sends it to the members of the Committee.
4)  The Committee (usually authorizes the Director of the Postgraduate), if
everything is correct, sends a message to the Secretary, the Library and the
candidate that the diploma is approved and can be posted on the "PERGAMOS"
platform.

In any case, when the evaluation of the thesis is completed, the evaluation report is

drawn up and signed by the Three-Member Committee, which is then submitted to the
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Secretary of the Postgraduate and then the thesis is posted on the PERGAMOS platform
(through a process that is always done in collaboration with the Postgraduate library)
and the student submits an application for graduation and for the awarding of the

Postgraduate Diploma.

Until the registration, the students, if they wish (after applying to the Secretary), can
receive a Certificate of Completion of Studies at the Postgraduate, which is equivalent
to the Diploma.
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GUIDE APPENDICES

Appendix I

Reference Guide

The APA STYLE bibliographic reference system (6th ed) must be used:

Bibliographic reference in the text:
It is in parentheses and, if necessary, includes the page number.
(Kexég, 2006: 57-58).

Paraphrasing another author's text
Libraries historically highly value intellectual freedom and patron confidentiality
(LaRue, 2007).

Paraphrasing another author's text
LaRue (2007) identified intellectual freedom and patron confidentiality as two key

values held historically by libraries.

Reference to another author's full text
Darwin used the metaphor of the tree of life "to express the other form of

interconnectedness—genecalogical rather than ecological" (Gould & Brown, 1991, c. 14).

Reference to the full text of another author with reference to the name

Gould and Brown (1991) explained that Darwin used the metaphor of the tree of life
"to express the other form of interconnectedness—genealogical rather than ecological”
(o. 14).

Citation to a secondary source

When citing someone's work, which they have found as a reference to another author,

then they cite both the primary and secondary sources.
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In the following example Seidenberg and McClelland's study is cited in the article by
Coltheart, Curtis, Atkins, & Haller.

Seidenberg and McClelland’s study (as cited in Coltheart, Curtis, Atkins, & Haller,
1993) provided research with the perspective...

In the bibliography you cite the secondary source only:

Coltheart, M., Curtis, B., Atkins, P., & Haller, M. (1993). Models of reading aloud:
Dual-route and parallel-distributed processing approaches. Psychological Review, 100,
589-608.

In general, the bibliographic references at the end include only those references that are

included in the text.

Article in a scientific journal, magazine, newspaper in print version:
Author, A. A., Author, B. B. & Author, G. G. (Year ). Atrticle title, Journal, xx, Xxx-

XXX.

One author
Williams, J. H. (2008). Employee engagement: Improving participation in safety.
Professional Safety, 53(12), 40-45.

Two to seven authors (all listed)
Bain, J.D., Mills, C., Ballantyne, R. & J. Packer, (2002). Developing Reflection on
Practice Through Journal Writing: impacts of variations in the focus and level of

feedback, Teachers and Teaching: theory and practice, 8(2), 171-194.

Eight or more authors (the first six, ...and the last author are listed)

Wolchik, S. A., West, S. G., Sandler, I. N., Tein, J.-Y., Coatsworth, D., Lengua, L.,
Griffin, W. A. (2000). An experimental evaluation of theory-based mother and mother-
child programs for children of divorce. Journal of Consulting and Clinical Psychology,
68, 843-856.

Book, book chapter (edited) or conference proceedings, report:
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Xvyypagéag, A. A., (Etog). Tithog. Tomog éxdoong: Exddtng.

One author
Kekég, L. . (2006). MeBodoloyio. Ematnuoviknc Epyociag. Aiomoinon tov Zwkpatikod
Aadéyov - Xpron nnydv axd to dadiktvo. AOfva: Gutenberg.

More authors
Grain, J.D., Mills, C., Pearce, R. & J. Lawsons, (1993). Education and Philosophy.
London, New York: Routledge.

Book translated from another language
Piaget, J. (1969). The psychology of the child (H. Weaver, Metagp.). New York, NY:

Basic Books.

Author/Organization, liaison, ministry, etc. who is also the publisher
American Psychiatric Association. (1994). Diagnostic and statistical manual of mental
disorders (4 exd.). Washington, DC: Author.

Anonymous Author
Dorland’s illustrated medical dictionary (3n €x9.). (2007). Philadelphia, PA: Saunders.

Book Chapter or Conference Proceedings

Booth-LaForce, C., & Kerns, K. A. (2009). Child-parent attachment relationships, peer
relationships, and peer-group functioning. ¥to K. H. Rubin, W. M. Bukowski, & B.
Laursen (Emp.), Handbook of peer interactions, relationships, and groups (cc. 490-
507). New York, NY: Guilford Press.

Article from ERIC (Institute of Education Sciences)

Shyyan, V., Thurlow, M., & Liu, K. (2005). Student perceptions ofinstructional
strategies: Voices of English language learners withdisabilities. Minneapolis, MN:
National Center on Educational Outcomes, University of Minnesota. AvaxtiOnke amod
™ Paon dedopévav ERIC. (ED495903)

Article in a scientific journal, magazine, newspaper in an electronic version

General Format-Databases:
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Author, A. A., Author, B. B. & Author, G. G. (Year). Article title, Journal, XX, XXX-XXX.

dOi DOOOXXXXX

Article from an electronic database

Note: Use the DOI (Digital Object Identifier), which is the code given by the
publisher to the specific article.

Senior, B., & Swaliles, S. (2007). Inside management teams: Developing a teamwork
survey instrument. British Journal of Management, 18, 138-153. doi:10.1111/].1467-
8551.2006.00507.x

Note: If there is no DOI, use the web page, URL (or web page address). Don't put

a period at the end of the website address. Break the long URL before a

punctuation mark.
Koo, D. J., Chitwoode, D. D., & Sanchez, J. (2008). Violent victimization and the

routine activities/lifestyle of active drug users. Journal of Drug Issues, 38, 1105-1137.

Avaxtfnke amo http:// www2.criminology.fsu.edu/~jdi/

Article from an online journal

Lodewijkx, H. F. M. (2001, May 23). Individual-group continuity in cooperation and
competition under varying communication conditions. Current Issues in Social
Psychology, 6(12), 166-182. Avaktnonke and http://www.uiowa.
edu/~grpproc/crisp/crisp.6.12.htm

Other online sources:
Author, A. A. (Chronia). Job title. Retrieved from website

Report by NGO published online

Kenney, G. M., Cook, A., & Pelletier, J. (2009). Prospects for reducing uninsured rates
among children: How much can premium assistance programs help? AvoktiOnke 25
112020 a6 Urban Institute website: http://www. urban.org/url.cfm?1D=411823

Report without author or date published online
GVU's 10th WWW user survey. (n.d.). Retrieved from http://www.cc.gatech.
edu/user_surveys/survey-1998-10/
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Website in parentheses (not specific website text)
Example:

Kidpsych is an excellent website for young children (http://www.kidpsych.org).
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Appendix II

Research Paper Evaluation Criteria

Evaluation criteria

The work fulfils the specified requirements for a thesis and a
Research Memorandum

The parts of the memorandum and their structure and content are
linked with documentation in Social Pedagogy and Social
Neuroscience, and sufficiently developed

The literature review is extensive, and the concepts are sufficiently
developed

The literature review presents relevant researches from Greece
and abroad that were mainly done after 2010 (with sufficient

literature on Social Pedagogy)

The questions and/or hypotheses are formulated clearly and the
positions are in line with contemporary knowledge on the specific
topic that the diploma will examine, and are sufficiently connected
to Social Pedagogy

The research methodology (qualitative or quantitative or mixed)

is sound and has been adequately justified

Sampling and methods are appropriate to the purpose and

questions of the research

The research tools presented correspond to the methodology, the
sample and the time of application

The research tools have reliability, and this is analyzed (?)

10

How the data will be analysed (e.g., content analysis or statistical

processing) and the control of the results is foreseen

11

The structure (as mentioned above and with the necessary
separation of Theoretical and Research parts, consistent
numbering of chapters and sub-chapters in the two parts),
language and style of the text are appropriate (academic writing,
spelling, etc.)

12

The proposal has a scientific, practical, innovative and socio-

pedagogical utilization and application

13

Citations are made properly (APA) and the type and range of
references allow understanding of the purpose of the text

14

The research can be carried out in the prevailing conditions

15

Risks and limitations have been considered

Total score

/75
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Appendix II1

Thesis Review Criteria

Thesis Review

Criteria * YES | NO
O | DO
1. Is the Introduction of the thesis complete? Do | state the research problem,
purpose and importance of the study in the introductory part and are they
sufficiently connected to Social Pedagogy and Social Neuroscience?
NN
2. Is the connection with the dimensions of Social Pedagogy and with the
socio-pedagogical concept, highlighted throughout the body of the diploma
(theoretical and research and definitely in the discussion of the results and
conclusions) and if possible, with Social Neuroscience?
NNl
3. Does my study present a clear and coherent thought process?
NNl
4. Does each paragraph really express a main idea?
_ _ O | DO
5. Is there a logical connection between the paragraphs and a smooth
transition from one to the next?
, _ , _ NNl
6. Did I avoid the error of repeating the same things over and over?
Is there variety in the sentence structures I use?
NNl
7. Did I avoid the error of pulling too much information from one source?
8. Do I consistently cite all the sources (primary or secondary) | used? Are OO0 |00
my references to other authors accurate and made appropriately?
9. In the theoretical part | have written a separate chapter on Social OO0 |00

Pedagogy, is its connection (dimensions, perceptions, priorities, etc.),

with the subject of my diploma, sufficient? Have | made this connection
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evident with the purpose, research questions, methodology, interpretation

of results, conclusions and discussion?

N
10. Does the study show my own position on the topic | am analysing and
the contribution of my work, particularly in a socio-pedagogical context?

NN pEin
11. Do the conclusions of my study flow from the points | developed in it?

NN
12. Does my study achieve its main purpose?

NN pEin
13. As | read my thesis a second time, do | judge that the messages | want to
convey are clear?

NN Enin
14. Do | find my study interesting when | read it?

NNl
15. Is the language | use my own? Have | made sure my writing is academic?

NN
16. Is the abstract representative of my work and complete?

Is the English summary well edited?

NN
17. Have | corrected any grammatical and syntax errors in my study? Have
I read my paper several times carefully, especially to correct spelling and
typographical errors, so that my text is presented with visual validity
[beginning of each chapter on a new page, appropriately sized chapter and
subchapter headings, paragraphs and adequate text spacing, perfect spelling
(given for editing, if necessary) etc.]?
Finally, does it look good, according to the instructions, and is my study
visually attractive?

NN N
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18. Is the numbering of the chapters and subsections of the Theoretical and

the Research part of the paper consistent, as well as the numbering of the

pages?
NN
19. Have | made the covers as prescribed in the Study Guide and placed the
table of contents, Tables, Graphs, etc. the list of references and any
appendices in the right place?
NN pEin

20. Has my thesis consistently followed all the directions mentioned in the
Postgraduate Thesis Preparation Guide?

Is it the intended size? (30,000 - 70,000 words, excluding Covers, Table of
Contents, Acknowledgments, Bibliography and Appendices);
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Appendix IV

Indicative Final Evaluation Standard * of Thesis

(It is based - to a great extent - on the standard of the Postgraduate in the Human
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The range of | but the connections ] ] selected
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of the researcher choices of the | are considered | are considered | are considered
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the methodologies qualitative research) | collection tools, etc. | qualitative research)
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with small however,
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or stages of
qualitative
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described.

thoroughly
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Conclusi Includes The thesis includes | The  results are | The thesis is not | be characterised
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inconsistencies / contradictions. appropriately and are | data description. The interpretations
contradictions and | The interpretations | focused The interpretations | given on the results
does not respond to | attributed to results on the research | of the results is are valid, in depth and
research questions. | Are superficially | questions. valid and | display and elements
The interpretations | documented Several connections | substantial. of originality.
that attributed to and they are not | are made with Helpful suggestions | Very useful
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undocumented. enough on the | and the future research. for future research
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made for future | "one-sidedly", Adequate suggestions | development and | prospects of SP.
research and the | ignoring  important | are made for prospects.
conclusions and | parameters. research with
perspectives for SP | The connection limitations. The same
are not investigated | of the results also applies to
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And the conclusions
and perspectives for
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Form The formatting of | The formatting of the | The thesis has been | The thesis has been | The task has been
and the text presents several | formatted with | carefully formatted | formatted
Biblioer text presents shortcomings but enough diligence, but | without with great diligence
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look neat. are observed between | The in-text references and the | The in-text
It doesn't follow the | the in-text references | references and the | referencesinthe end | references and the
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The in-text
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bibliography
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and the bibliography.
In some places,
source material s
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referencing in the end

references in the end
show consistency,
with

deviations.
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show consistency.

There is no
indications of using
without
the

material
reference to

sources.

references in the end
show consistency

throughout the thesis.
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The source material Unreferenced source

used, is not material is used only
referenced in the rarely.
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Final

Evaluati

on

For the overall evaluation of the thesis, the following are also considered:

o the response of the thesis to all the necessary conditions
e its presentation and support before the Examining Committee

e the student's response to the Committee's questions
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A ©®EK | MAGHMATA | EPQTHZEIZ | EMIKOINQNIA

EAAHNIKH AHMOKPATIA
Edvikév kar Kanodiorprakév
Mavemotpiov Adnvov
IAPYOEN TO 1837

KOINQNIKH
NEYPOEMIZTHMH,
KOINQNIKH
MAIAATQriKH KAI
EKMAIAEYZH

APXIKH »

@ YXYXNEX EPQTHXEIX
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Postgraduate Email

Postgraduate Email:

IMSC-SNS pe@ primedu.uoa.gr

was created before the start of the operation of the Postgraduate programme and
through it all questions and issues submitted are answered and dealt with

immediately.
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